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Section
Initial Evaluation



A Nimglings

Howis a referral itiated?
A student can beferred for initial evaluddidowing prereferral intervention sucGlakl Study Team
(CST, Instructional Support Team (IST), Response to Instruction and Inter@&undient (RSEitance
ProgrameviewSAP) oa by garent request.

Parent Initiated Requé3tally toANYProfessional or Administrat&chool must provide the
Permission to Evaldataluation Request Farthe parents withincalendar days

Parent Initiated Requestifriting:the school must then mak@dhneission to Evald@msent Form
oreadily availabléGuidance from the Pennsylvania Department of Education: Bureau of Special
Education indicatesst practice of readily avaitahleschool days
o Importariiote: Aopy of therocedur&afequardeetter& Procedur&afeguardiioticemust
accomparthePermission to Evaldamsentd¥m The procedural safeguards notice is a
description of parent rights and responsibilities.

Uporreceipt dPermission Evaluat€onsentdrmfrom the parent with their consent, the district must

date stamp tiRermission to Evalv@tsentdrm A copy of the evaluation must be presented to the
parents no later thiditalendar dayafter the district receives writtentphconsent for evaluation.

Note: the following days are not included in the definition of calemdiarydter the last day of the

spring school tefon staffip to and including the day before the first day of the subsequent fall school term
for stafivill not be counted.

lmportant Note:

If the parent requests a due process hearing or indicates dissatisfaction with the
evaluationrequests an independent evalautiorefuses an evaluatiotontact the
Director of Special EducatiBopil Serviceenmediately. There might be additional

legal issues that must be addressed.



il Evalvation How Gl

Evaluation Request Initiatéthbgntihe Special Education Evaluation
Process

This flowchart shows the basic steps to be followed and the decisions to be made by Local Educational Agenci
(LEAS) to meet the requirements for evaluationguest is initiated by the Parent

IssuePermission td
Does LEA agree Evaluat€onsent
Parent asks -
professional or »| Request in Writin > with request for » Form&Procedural
dministrator for evaluation? Safeguards
a S .a or 1o YES* YES*
evaluation for
spedal education NO 7}
NO
o Conduct
Within 10 v i
Evaluation
(;:alenfdar IssuePermission tg Complete
aljs il Evaluate Evaluation
Parent Evaluation Reque Document
Request Form & Procedurg \
Safeguards
\ 4
¢ IssueNOREP/Prio
Upon return of PTE Evaluati Written Notice wit
Request Form and within 10 ¢ Reasoi& Provide Must be
Procedural done in 60
* Safeguards Calendar
Days
Does LEA agree NO
with request for
evaluation?
YES*

Note: If the District does not receive a signed PTE back from the parent, a second notice stsautiviee

regular and certified mail. If this is not received back, a third notice should be sent regular and certifie

Prior to sending third notice, contact parent by phone or home visit to discuss PTE and purpose. Sen
letter with third PTE pmviding an overview of district efforts to date to obtain a signed PTE.




Nt Evaliaton o Glian
Evaluation Request Initiated by School Distsietal Education

Evaluation Process

This flowchart shows the basic steps to be followed and the decisions to be made by Local Educational Agenci
(LEAS) to meet the requirementsdorrequest is initiated by the LEA

Was the

to evaluate

Safeguards Notice

not required

LEA *ssuePermission to .
Did the LEA may .
requests Evaluat€onsenbfm ) NO pursue due evaluation
permission withProcedural — parents Q'Vg —>  process but ordered by
permission? a hearing

officer?

Yes

Conduct evaluation
Complete and
distribut&valuation

Report (ER) parent
within 60 days

Must be done in
60 Calendar
Daysfrom Date
District Receives

Convene IEP

meeting within

30 calendar
days

Is the
student
eligible?

YES

Signed
Permission to
Evaluate

Best Practice is to
provide feedback to

- parent regarding the
Issgd\lOREpl No provision of evaluation results
Prior Written » . .
. ”| special education
Notice services

v

Student\OTEligible for Special
Education Services

ParentAgrees
Issue NOREP

ParenDisgrees
Issue NOREP




Composition of the Evaluation Team

A team of qualified professiondltha parent of the student [8614(4)(A)] shall make the determination of whether
the student is a student with a disability. Evaluation teams may vary among school districts, Pa. Code 22 § 14.1
requires thatcartified school psycholparicipate whenaluating/considering students for autism, emotional
disturbance, mental retardation, multiple disabilities, other health impairments, specific learning disabilities, and
traumatic brain injury

When evaluating students, the evaleatioshould include the following:
1. The studentdés regular education teacher;
2. If the student does not have a regular education teacher, a regular clasyuatifieteaxher
teach a studenthi$ or her age;
3. For a student less than school age, aluabdjualified by the state education agency to teach a
student of his or her age;
4. At least one person qualified to conduct individual diagnostic examinations of student, such as a

speecHanguage pathologist, school psychologist or remedial reading teache

In addition to personnel who are required to participate in all district evaluations (e.g. school psychologists, spe
education instructors, etc. ), consideration for a
for relatedervices should also be planned at this time. Related services are developmental, corrective or suppor
services that are needed by some students in order to benefit from their education program. Related services it
include the following: occupatimrapy, physical therapy, speech & language support, psychological services,
vision or hearing support, social work services, orientation and mobility, and others. The LEA representative wh
responsible for designing the evaluation must be Fathdiamnigiie knowledge that specific related service

providers bring to the evaluation process. Many students involved in special education evaluations have
educationally related needs involving motor skills, sensory performance, communicdtiondacguage per
assistive technology, cognitive performance, and behavioral functioning. Such issues will require the inclusion ¢
specific related service providers during the assessment process so that specific student strengths and needs ¢
appropriatehddressed during the identification/evaluation process.

Fundamentally, the evaluation functions to assist the evaluation team in answering two questions that are nece
to determine if a student qualifies for special education services. afat spppiiteducation, both answers
mus tYEDyYy A

1. Does the student have a disability as defined under IDEA & Chapter 14?

2. Does the student need specialgndddinstructiand related services?

Question one is answered in terms of the definitnsdtegeay of disability according to IDEA regulations and
PDE Chapter 14. The seqomdtion s answered in terms of the student
specially designed instruction to meet the needs of a student withia didghilltgnl a student with a

disability needs specially designed instruction that she or he becomes a candidate for receiving special educatit
services and programs. The fact that a student has a disability does not automatically detlrmiise that the stu
eligible for special education. These students may qualify for services and accommodations under Chapter 15,
Section 504 of the Rehabilitation Act of 1973 or under the Americans with Disabilities Act (ADA).

The evaluation for special educatimesenust be comprehensive. According to IDEA & PDE Chapter 14, when
conducting an evaluation, the LEA fAshall use a Vva
functional, developmental, and academic information, including oviiolealabiptherparent, shall not use any

single measure or assessment as the sole criterion for determining whether a student is a student with a disabil
determining an appropriate educational program for the student; and shall use testnioziytsdbad i

may assess the relative contribution of cognitive and behavioral factors, in addition to physical or developmente
factors [§ 614(b)(2ZA ] . 0 As i n the past, evaluation tool s an
selected scsanot to be discriminatory on a racial or cultural basis, are used for purposes for which the assessme
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or measures are valid and reliable, are administered by trained and knowledgeable personnel and are administ
in accordance with any instructiovided by the producers of such assessments. New language in IDEA further
states that the assessments fAare provided and adm
information on what the student knows and can do acadenoipaibntadlyeand functionally, unless it is not
feasible to so provide or administer [A 614(b)(3)
yields the most accurate information.

Upon completion of the evaluation process, gtedifredfprofessionals and the parent of the student shall
determine whether the student is a student with a disability and the student is in need of specially designed
instruction. Consequently, it is the responsibility of the evaluation wé#ficientaidipeedures not only to

make decisions regarding eligibility, but also to
A copy of the evaluation report and the documentation of determination of eligibility shpdreagiven to th
guardian, or surrogate.

The evaluation report needs to address the following topics:
e Reason(s) for referral;
e Sources of Evaluation Data: results including physical, social, or cultural background information relevar
t he st ud amnhded forgddgedabelducdtion;tpsrent input; current classroom based assessments
and observations; local and/or state assessments; and observations by teachers and/or related service
providers; aptitude and achievement levels; involvement in andh@agnessal education
curriculum; relevant functional and developmental evaluation (ecological evaluation); vocational technic:
education and assessment results; interest, preferences, aptitudes (for secondary transition) and functic
behavior assemsnt results;
e If Assessment is not conducted under standard cdesttitiesthe extent to whiaried from
standard conditions;
Determining factors;
Summary of findings/interpretation of assessn®ent result
Thecriteriaisedf evaluatiashetermies the disabilitySgecific Learning Disajdlitg
ConclusiorisDetermination of eligibility and educational needs.

The following liittp://www.pattan.net/files/Forms/Engh&iBRRO108.pas the annotated Initial Evaluation
Report from PaTTANis provides an overview of the contents for the Evaluation Report.

The official review of the results of an initial evaluation is conducted either by convening a meeting to discuss tt
findings or by sharing the results without conducting a meeting.

1.Initial Steps to Evaluate:
e Issue th&@ermission to EvaluaieConsentorm Parental consemiist be obtaintx an initial
evaluation. If permission is not given or the parent does not respond, an LEA may request a due proces
hearing to obtain the permission to evaluate.
e Complete the assessments procedures including the meeting (60 calendar dagsetvatmatiplete th
processand provide the ER to the parent.
o Obtain input from all team members (e.g.: teachers, parents, nurse, etc.)
o Conduct observations
0 Gather all data necessary to answer the reason(s) for the referral
o Compile Draft Report and bringrteetitang or provide to the parent for review

2. Evaluation Report Meeting:

¢ Issue thé&witation to Participate in the IEP Team Meeting or Other kbesting

10



o0 Check AOther Meetingo

0 Specify the reason for meeting (i.e., Determination of eligibéitgdacaper programs and
services)

o List the team members who will be invited to attend the meeting

Sharing Multidisciplinary Evaluation Team Findings

Convene MDT meeting wifitalendar days the date of the report.
Review the data and deteratigieility as a team
Finalize and distribute the Evaluation Report (ER)
o If the student is not eligible, the LEA shouldNisscte @ Recommended Educational
Placement (NOREP)
o If the student is found eligible for special education servicesy paieds sshool days to
convene the IEP meeting. Issue or railttiieon to Participate in the IEP Meeting or Other
Meetingorm to parents
o Itthe student is eligible for special education services and parents want to proceed with the IEP
meeting;omplete the Waiver Statement
0 At this time, issue anoth@tation to Participate in the IEP Meeting or Othdoive«ineck
the box for the Individualized Education Program Team Meeting, have the parent sign and date 1
form and then proceededEf meeting
Develop the IEP as a team
e The LEA should issue a NOREP

3. Optioiit No Meeting
e The fino meetingd option is generally reserved
option is selected, the Evaluator (8slobblogist/Speech and Language Therapist) will contact the
parent/guardian to review the evaluation findings within the 60 day evaluation timeline. If the parent agre
with the findings a NOREP is issued. If the parent disagrees, a meetrfgriheffdisuliss the
findings; however, a NORERP is still issued.

Evaluatiorof Students Who Are Culturally and Linguistically Diverse

IDEA indicates that each local educational agency shall ensure that tests and other evaluation materials used t
assess student are selected and administered so as not to be discriminatory on a racial or cultural basis.

Additionally it mandates that the fassessments an
the language and form most likédyd@agcurate information on what the student knows and can do academically,
developmentally and functionally, wunl gifg.Nativet i s no

language may not be the form that yields the mosindmouedien. Materials and procedures used to assess a
student with limited English proficiency are selected and administered to ensure that they measure the extent tc
which the student has a disability asdpeeidl education, rather than meakueingé t udent 6 s Engl i
skills.

These provision reflect a concern that students who have linguistic, cultural or racial differences from the majori
may be erroneously identified as eligible for special education due to features of thétuterthahgeco
mistaken for indicators of the presence of a disability. Students with limited English proficiency are candidates f

speci al education services only when it |isgedeterm
proficiency in English. The disability must be pr
than English is not a |l anguage disability. For ma

lack of academiadmage proficiency, not to cognitive deficits or learning disabilities. If English language
development programs have not been provided (e.g., bilingual education, English as a second language), stude
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may experience communication or achievement pitdderpsoblems are typically related to inappropriate
instruction, not to a disability. While these students may pose difficulties for the regular education program, it is
inappropriate to designate them as disabled in order to obtain extra services.

Urder Title VI of the Civil Rights Act of 1964, in order to properly evaluate a student who may be limited English

proficient (LEP), the public agency must first de
language. Under TitleVlan accur ate assessment of the student 6
assessment of reading, writing, speaking and unde

must be considered in determining how to conduchtion @fdhe student to prevent misclassification. The
public agency has a responsibility to ensure that students with limitecidfraylialeprot evaluated based
criteria that essentially measure English language skills.

If a staff memberibebs a student is in need of an evaluation in a language other than English, it is essential the
Director of Pupil Services or Director of Special Education is contacted immediately.

Quick Tips of Initial Evaluations

Student Eligible for Special Education Services Student Eligible for Special
Education Services
Parerlt Agrees
ParenPisagrees
Convene |IEP Meeting within 30 Calendaf Day
ER/RR R eport Dé&tBevelop IEP Convene |IEP Bteng within 3(
Calendar Days to Offer FAR
Distribute Finalized IEP & Issue NOREP within 5 G v
Dayi of IEP Issue NOREP

Implement IEP within 10 School Days or Upon Apq
NOREP

Student\ O TEligible for Special
Education Services

ParentAgrees
Issue NOREP

ParenDisayrees
Issue NOREP
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Reevaluation



Regaliatiom fmenes

Reevaluatiomserequirednce every 3 yegranless the parent and the public agency agree that a
reevaluationisunnecessary | n t hi s instance, the PRAMREreement
Consent Decree requires students with mental readvdatevaluated everyearsReevaluation for
students with mental retardai@ymnot be waived

The reevaluatiatillsnust be completed and presented to the paresiscwithidar daymot
including summer dayg)arental conse@ndby the anniversary date of the previous
Evaluation/Reevaluation Report

A copy of theevaluation repamiist be given to the parehitast 10 school days prior to the meeting

Sudentds | EP must Blecalanédaysefthe dompletiah ofeeealuatiecne d  wi t |
report

14
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e LEA&Parent agree to waive reevaluation procigsedigreement to Waive Reevaluation form is

i ncluded in studentédés educational record.

e Parent orally requests reevaluation:

0 Send parent Paission to Reevaluati®tevaluation Request form within 10 calendar days (not
including summer days) of oral request;

o If LEA agrees to conduct reevaluation, send parent Permission tcCeaseatuztem
within reasonable time of resfdfg#rmission to Reevalu&eevaluation Request F8est
practice identifies reasonable time as 10 school days

o If LEA doeshagree to conduct reevaluation, send parent Notice of Recommended Educational
Placement/Prior Written Notice (NORER/iR\WNEasonable time of rewef#rmission to
ReevaluateReevaluation Request FBast practice identifies reasonablestifiesehool
days.

e Parent requests reevaluation in writiid:EA agrees to conduct reevaluation, send parent Permission
to ReevaluateConsent form within reasonable time of receipt of parental request; If LEA does not agree
conduct reevaluatiomdsparent Notice of Recommended Educational Placement/Prior Written Notice
(NOREP/PWN)thin reasonable time of remgiptrental requeést practice identifies reasonable
time as 10 school days.

e LEA proposes reevaluation process and team deternuraglditional data are needédmplete
and send a copy of ihevaluation repiarparengind anewly revised |BRIst beleveloped within 30
calendar days after completionrefetreduation report. Copiesarec | uded i n the stude
record.

e LEA proposes reevaluation process and team determines additional data arésseeded:

Permission to Reevak@tesent Form and includedsythe dent 6 s educati onal re
0 Reevaluationust be completed withirthe3 year timeline
0 The mmpletedeevaluation report is conductedéditbimendar days;
0 The reevaluation report is provided to the pareftaideast dayprior to the IEP meeting;
0 A newly revised IEP is developedawithirendar daafter completion of the reevaluation

report; ad

0 Copesarée ncl uded in the studentds educational [
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hieevaluation How Chart

Reeraluation Request Initiated by School Distrigtal

EducatioReEvaluation Process

The Specidtducation Reevaluatiorhis flowchart shows the basic steps to be followed and the decisions to
be made by Local Educational Agencies (LEAS) to meet the requirements for reevaluation. Reevaluation is req
every 3 years unless it is waived by bathdjgaent(s). In Pennsylvania, a reevaluation for students with mental

retardation is required every 2 years and cannot be waived.

Does the Yes
Prepare for Is student Does the LEA sl End of
) - Agreement t > parent reevaluation
reevaluation eligible under recommend > . -
of student | No ivi Waive agree process
Menta. Wa'V'“Q Reevaluation
Retardation? reevaluation
: No
Reevaluathn «—
Yesd No process begins|
IEP team
> (including
parents) reviewy
existing data
Complet Is the No
omplete
Reevaluation Repo| tiitl:id?t::t . <— Are addition data lssue Is the No Complete
and send copy to stieligible needed? Yes Permission to student »| Reevaluation
ien [ ill eligible
parent 5 Reevaluaftlen still elig Report and
Consent form send copy to
v Yes + parent
Issue After making
NOREP/Prior reasonable attemp A 4
Written Notice to obtain consent, Yes Issue
LEA maproceed to NOREP/Prior
collect additional Written Notice
data if no respons
A 4 from the parent
Complete
Reevaluation

Report and send |«
copy to parent

l Yes

IssueNOREP/Prior
Invite parents to Is there a > Written Notice
meetingnvitation IEP team change in
to IEP or Other P reviews/revises IEF—®| placement or
Meeting FAPE?
Implement IEP
and monitor <
No progress
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heevaluation Flow Chart

Reevaluation Request Initiatdeldogntihe special Education
Reevaluation Process

The Special Education Reevalumafihis flowchart shows the basic steps to be followed and the decisions to
be made by Local Educational Agencies (LEAS) toagaitthents for reevaluation. Reevaluation is required
every 3 years unless it is waived by both LEA and parent(s). In Pennsylvania, a reevaluation for students with 1
retardation is required every 2 years and cannot be waived.

Parent asks school Yes
professional or Is the request in Yes Does the LEdgree
administrator for writing? —> | withthe request for
reevaluation reevaluation?

o |

Issue Permission {

Reevaluatien
Reevaluation
Does the LEA agre: < Request form and
with the request for Procedural
reevaluation? Safeguards hice If LEA agrees with
request, follow steps

under LEA Initiated
No Request on Previous
Page

\ 4

Issue NOREP/Prior
Written Notice/Prior|
Written Notice and
Procedural Safeguar
Notice

17



Overview:

| DEA Reeval uat ifa stiddents with disabilifias mestvoecur ored eveoyr8 years, unless the
parent and the public agency agree that a reevaluation is ung&eesa8(b)(2). However, under the PARC
Consent Decregydents with mental retardation must be reevaluated every 2 years inanehneithemia,

the IEP dam nor the parents can waive the reevaluation for students with mental retardation. There are

exceptions.

One purpose of a reevaluation is to decide if the student continues to have a disability and needs special educe
and related services. The reevaluation should also help the IEP Team decide whether the student is making
reasonable mass towards IEP goals, arghffonable progress is not being made, what changes are needed.

The reevaluation process begins with a review of existing data abouetiieSSidscoies, repands,

progress monitoring reports, and otherctlevarda ) by the studentds | EP Team.
additional infoation is needed to deterrijife¢he studentntinuego have a disability aidht are the

S t u dedundiidakieeds 2) thepresent levelef academic achievementelated developmental and

functional needs; 3) whether the studéntietoneed special educatiand related services; and 4) whether
anyadditions or changde the special education and related services are needed to allow the student to meet the
measurable annual godrsthe IEP and participatgas appropriate, in tfsmeral education curriculum

There might be a condition that warrants a reevaloatiqieted more frequently than eveoy tiwgears
This occurs when an |IEBTT bedives additional information is requistdrtnideducational or related
services needs$ a studendr to try and determine why a student is noacaaléngorfunctiongdrogress.
Furthermore, a reevaluation is also required if:

e A st wdueationadmacemamd/or servicesbeing proposed to change;

¢ A studentis thoughtedongdvein need of special education supports and services;

e A parent requests a reevaluation;

e A member of the studentbés. educational team reqg
I f the studentds eligibility i s noeducational geedssft i on,
the student, the LEA must respond to the parent 6s

data; (2) condugjia full reevaluation; or (3) declingrgltectthe reevaluatibthe LEA declines to conduct the
reevaluation, the LEA must &8l@REP/PWN to the pardrd.LEA must provide notice to the parent if the

LEA refuses to initiate or change titiéddgon, evaluation or education placement of the student or the provision
of FAPE to the student.

Areevaluatianuste conducted prior to implementing a change in levelamiddoppbange in service

st ud e (.¢., &shardg@EnPfltime learning suggoritinerant learning suppOrie of the purposes of the
reevaluation is to determine the educational needs of the student, including whether any additions or modificatic
the specially designed instruction and relatesl @ervieeded to enable the student to meet his/her IEP goals
and/or to participate in the general education curriculum. Because the evaluation/reevaluation report outlines tt
uniqueneeds of the student, the EaPTdevelops an IEP based on the esedbatl in the

evaluation/reevaluatkeor. example, if a student is irtianibpecial education placement, that placement
decision was based upon the needs described in th
is changed frofull time to itinerant, there should be a basis for the change in education placement. It is unlikely
t hat the st udent-ineletelPsuppaoet corlt e pmpldmeitexd in the itinerant setting

because the educational pragrtma itinerant setting is likely to be substantially and materially different from the
educational program in théndlsettingherefore, the IE€am will need new information available through the
reevaluation process to support the changefisiygport.
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Reevaluation Process:

For all students (including those with mental retardation), the reevaluation begio$ exittiagelata by the

IEP Bam, including the parent. If a student has a disability category of autism, emotional disturbance, mental
retardation, multiple disabilities, other health impairment, specific learning disability, or traumatic brain injury , tt
school psychologigisbe involved in the process. This review does not require permission from the parent nor is
meeting required. ( AThe gr 800B051tby).yHowewen, the martent inusts r e
be included the review.

The data reviewdiscumented in the sectiod itlexmarize Information Revedof theeevaluation report
Next, the IERR@m determines whether there is a need for additibiia¢ dBRERMdetermines that no
additional data are needed
e The appropriate box @rekvaluation repisrthecked and the reason(s) writterreevieation
report Findings (based upon existing data) are summarized and conclusions regarding eligibility are ma
e A copy of threevaluation repigrgiven to the parent andabaluation repdreécomes part of the
student 6s e Hleaseandte, ibadditibnal dagaca@ notl needed, the Permission to Reevaluate
Consent Form is not needed, and therefore is n
e The st udeberediesved akdRevised Withinlendadays of the completion of the
reevaluation report
e Reevaluation is not required for ahgthers for students with mental retardanchfoB years for
all other students with disabilities

If the IEPeéBmdetermines thedditional data are needed

e The appropriate box orrékealuation repisrchecked

¢ The Permission to ReevalDatesent Form is provided to the parent. The LEA must indicate the reason
for the reevaluation and the specific typessihass tools, tests, and procedures that will be used. The
Permission to Reevakazten s ent Form i s part of the student 6:

e The reevaluation still must be completed and presented to the pEierts withinlay(not
including sumer days)f parental conseandby the anniversary date of the previous
Evaluation/Reevaluation Report

e After the additional data are collected and analyzed, the findings and interpretation of the additional date
written into theevaluation repantd onclusions regarding eligibility are made.

e A copy of theevaluation repamiist be given to the paxefetast 10 school days prior to the meeting
of the IEP teariThereevaluationrepore c o mes part of the studentds e

e Thestudends | EP must be Blecadngwlewofthacomrdpletioeofthes ed wi t hi
reevaluation report

e Reevaluation is not required for ahgthers for students with mental retardanchfoB years for
all other students with disabilities.

Waivng a Reevaluation

If the Local EducatiorgEn®y (LEA recommends that the reevaluation is not necessary, theréametitted

to Waive Reevaluatimmst be provided to the parent. The LEA must indicate the tfteagamtshas made

this detemination. The parent has the option to agree to waive reevaluation or proceed with the reevaluation. A
waiver of reevaluation requires written parentalwgasetit reminder: waiving a reevaluation is not an option

for a student who has a disgynbsiental retardation.

If the parent agrees to waive reevaluation,
e No reevaluatiagport is written.
¢ No Permission to ReevalQatesent Form is issued.
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e The signed Agreement to Waive Reevalwuation is i

¢ Areevaluation is not required for 3 years from the date of the parent signature on the Agreement to Waive
Reevaluation.

e There is no requirement to revise the Individualized Education Program (IEP) as part of this process unles
the IEP is due for its anravééw.

Students Transfers from @HState

If a student with an IEP transfers frofstate into Pennsylvatti@ school district should determstedéat
requires an evaluatilbit is determined a student should be evaluavatydtien would be considered an initial
evaluation. Aritial evaluatigs conducted determine eligibility for special education programs aimd services
Pennsylvania. During this proces£Aheust implement the existing IEP until the esaloatpeted.

If by chance tparent refuses to provide consent for the initial etrell&®dmay go to due process to
override the parent 6s r HthelEAdoes hobdedde to gogamdue phecessith e i
LEA wdd not be in violation of FAPE. The LEGHila&iad responsibility amoluldneet this responsibility by

issuing the Permission to Evaluate. Since the purpose of the evaluation is to determine eligibility in Pennsylvar
and the parent refuses cdntiemLEA met disildfind responsibility. Because the initial evaluation to determine
eligibility in Pennsylvania cannot be conducted, the student is not considered eligible for special education prog
and services.

Students Unilaterally EnroliedPrivate School by Parents

The LEA must conduct a reevaluation of a student with a disability who is unilaterally enrolled in a private schoc
his or her parents in the same manner it conducts a reevaluation for a student with a disebdihaoirolled i

district At a minimum, however, the LEA must complete a réevattladiomse reach an agreement with the
student 6s parent that a reevaluation is uUahnecessa
least everatee years. For children with mental retardation, a reevaluation must be completed every two years ¢
no agreement to waive the reevaluation can be made.

Fora student with a disahilitg attendedprivate schawld theenrolls in treehootlistrict, the school district

must determine if avadaationeeds to be conductéthe student transfers to the public school and the

reevaluation was not completed in a timely marBanrthst complete a reevatuatidditionally, the LEA
musttomplete a reevaluation if it deteiminesn eeds mor e i nfor mation about t
needsrto determirmelated services neeischool district would also need to complete a reevalaegiun if a
orschool personmetyest a reevaluation. If the LEA declines to conduct a parentally requested reevaluation, the
LEA must issue a NOREP/PWN to the parent
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|EP Timelines

e Invite parents to IEP medtingation to IEP or OtMeetingt least5 calendar dayprior to the
annual review date of IERis timeline is a best practice suggestion.

e |EP must be developed with the parent3twitilamdar daafter the evaluation report is issued
(or)

IEP must be developed watlparents on annual basibased on the annual IEP review date

e |EP must be implemeritedchool dayafter the parents have approved the IEP and Notice of
Recommended Educational Placement (NOREP).

e If no annual Notice of Recommended Educational Placement (NOREP) is issued, the IEP must be
implemente) school dayafter it is developed.

e Prior to implementati@f IEP in 10 school days, the IEP must be completed and distributed to the
parents, stedt file, and teachers who must implement the IEP.

If Parent(s) do not approve thés&dPProcedural Safeguards and Dispute Resolution process and timelines

lmportant Note:

If the parent requestise IEP and indicates need for formal dispotaact the
Special EducatioAdministratormmediately. Theereadditional legal issues that
must be addressed.
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EP Elow Chart

30 Calend@ays

Evaluation
Report (ER) : Within 5 calendq
Issued Invite days from IEP
Parent to
IEP Dovel Distribute
Meetin evelop inali
AnnUalEP eetl g - P Finalized
meetin Invitation tg IEPand
g IEP or NOREP
Other
45Calendabays meeting Within 10
calendar days
from IEP meetin
{IEP MUST BE
FINALIZED AN
Best Practice DISTRIBUTED
Implement
IEP

NOTE: if at any point in thel&fess, the parent rejects the IEP or indicates serious concerns about the
IEP, contact your administrator in charge of Special Education. There are additionafilaghkissues that
addressed in preparation fatispeate resolution process.
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Overview of |IEP:

AnlEP,@ | ndi vi dual i z e dsa@rnttenplart tdetcrbesPhe ongueaards of a student who
is eligible for special education and explains the specific senscesdhatiihgive the student.

The IEP lists the special education, related services, and other supports the student needs to make meaningful
progress in school. The IEP should expgime services will begin,lowl frequentiynd fohow lonthey

will be given (for example, twbdhalSessions of physical therapy every week). The IEP musthelso state

the services will be provided (for example, in a regular or special education classroom or a special school), and
you what special tragnand equipment will be given to the school staff (teachers and aides) who work with the
student. The IEP also tells how much of the school day the student will spend with classmates who do not have
disabilities.

The IEP is written bgant of peoplecluding the parents. School distustgive the student all of the special

education, related services, aontthcbotblea weewmp g dret o alr
student and the school for the services a student a&edstgress. If the school does not follow the IEP, a
parent can file a complaint with Pennsylvaniabs B

IEP Development:

The IEP is written by a team of people. The |IERISieatude:
e The studentds parents;
e Atleasbnhe speci al education teacher or speci al ed
support teacher or speech therapist);
e At least one regular education teacher (if the student is, or may be, in any regular education classes);
e An LEA (a scHaafficial qualified to provide or supervise specially designed instruction, who knows about

the school 6s resources, and who is familiar wi
principal, assistant principal, special edutionat designee such as guidance counselor or school
psychologist);

e Someone who can interpret the studentds eval ua

student 6s case midinssageparatecpersohudually thd schod gsychologisd; | e
e A gifted education teacher if the IEP is being written for a student with a disability who is also gifted; anc
e The student, when appropfiatestudemusbe invited to the meeting if postsecondary goals and
transition needs are discussed at the meeting (this is required if the student will be 14 during the course
an IEP. If transition needs are not going to be discussed, then it is up tcettideatesthir dhe
student should attend the meeting.

While the people listed aboysattend IEP meetings (unless they are excused by tliehearpatplean

come to the meetings. The IEP Team caramgbnebe parent or the school believes has knowledge or
expertise about the student. This means that a parent can invite an advocgés (githedavwaer. If a

parent elects to bring an attorney to an IEP meeting, the District may clerestheomamimg at a time

where the Di st rtoattéendthe IBPtmeaiing nireagditionstheachaol of tleelpdrent can ask an
occupational therapist (OT), physical therapist (PT), or speech therapist who is working witmththnetudent to at
IEP meeting.

IEP Members Excused from IEP Meeting:

A parent can agtigawritingp excuse one (or more) of the IEP Team members listed above. If the IEP Team
me mber 6 s a widrobedibcussed pt éhe meetma then the pasehibahchay sign an agreement
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that the Team member can miss t lisgoingite leetdiscnsged atthé t h e
IEP meeting, before that Team member can miss the meeting: (1) a parent must agree in writing and (2) the Te
member must give tieentand IEP teamvritten inpugabout the studdmfore theEPmeeting

Parent Attendance at an IEP Meeting:

The | aw places great emphasis on parentso6é partici
one or both of the studentbés parents to attend th
meeting early enoughhsa they can attend, and schedule the meeting at a time and place that is convenient. The
notice of the meeting must tell the parent the time, date, location, and purpose of heitatémtitg. The

Participate in the Individualized EducatiamRHag) Team Meeting or Other Meetirajso informs the

parent that oranbring other people to the meetisgds&nowledge or expertise regardingtydent

There are times when an interpreter is needed for parents with deafnet®se patarddanguage is not

English. The parents should let the school principal and the DirecEdufa8padrupil Services ksow

soon as possible that an interpreter is heeded for the IEP Team meeting. If the parents cannotrattend the meeti
person, the school must offer the family other ways of participating in the meeting, includinij t@nference calls.
family does not participate in person or by phone, the school can hold the meeting without dteipiarent

must keep a detailedcord of its efforts to get the parent to attend.

IEP Team Meeting:

School Districts @ermitted to give parerdeaflEP at the meeting (or before the meeting); however, the IEP is

a working document and must include the parentsao
discussed and decided by the IEP Team at the meeting. Duringttieel BEfe édiagy must consider the
studentds strengths, t he par echilftheGesudtoohtheeanostrecerft or e n

evaluation, and the studentodés academic, devel opme
placement are appropriate for the student.

[TIP: Notes should be taken at the IEP team meetings and retained by the case manager for future reference.

It is important to ask everyone who attended the team meeting tsgjgatthe [iBBy gining the IEP

signature pagonlyshows who attended the meeting. tialoe=an that one agrees with the IEP. If someone
participated via telephone or other electronic means, the signature section of the IEP should indicate how the te
member paripated.

Audio Recording of IEP Meetings:

Audio recording of IEP meetings is perimigghdee 130 expressight torecord However, the LEA cannot
haveblanket prohibition denying audio recbhinigniappropriate under L@antrary twhat many parents

cl ai m, neither the | DEA nor any other |l aw provide
Participationd provisBOfA, 38(ehe pbDERj dEesubnbawi fip
whatewveaction is necessary to ensure tipsrédme understands the proceedings of the IEP Team meeting,

including arranging for an interpreter for parent
Section 504 and the ADA also requinglithelials with disabilities be afforded reasonable accommodations for
their disabilittdgnder al |l three | aws, however, it is the Di

accommodations are appropriate. However, while there areesrandestéme ADA, Section 504 and the IDEA
whereaccommodations must be made to ensure full participation by parents in special education meetings, pub
schools andtermediate unitay reserve audio and video recofslilodp meetings as an accatation of

last resort, to be used only where there are no other appropriate accommodations. Rarely is permitting recordin
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meeting the only viable accommodation alailgllent wishes to audio record any meeting, contact the
Director of Spedtalucation/Pupil Services for guidance.

IEP Components:

The Pennsyl vania Department of Eduaeanbtated EB®IoNBur e a u
help individuals understand the contents of the document. This document can be found by accessing
http://www.pattan.net/files/Forms/EnghedNEPO409.pdf

An |IEP can beanfy length and can contain any amount of information. However, what is really important is the
information in the | EP needs to be useful to pare
the student can make meaningful edligaitigress.

Overview of IEP:
The following is a breakdown of the various sections of an Individualized Education Plan.
Special Considerationst the first section of the IEP, the IEP team must ask whether the student is blind or

visually impairedafler hearing impaired, if the student has needs in the areas of communication, if the student
needs assistive technology (AT) devices and/or services, if the student has limited English proficiency, or if the

student has behaviors that getintheway 6fher | earning or that or others
considerationso in mind when it writes the studen
detail.

e Deaf or Hard of Heari@tEP team must complateramunication p{#mput statement from 1EP)

e Assistive technologpcludsd evi ces or speci al equi pment that

communication skills. Assistive technology menitcdsde help determining the need for a specific
service (usually through the SETT prree$sgining for the student, school staff, and possibly the
studentds family on how to use the device.
e Behaviot hat i mpedes t he st udeinatFBAsmustbecompletesdg or t he
e Positive Behdor Supports (PB8)d dr esses a studentds behavior. T
i ndi vidual st ud e positiveli nohparetidesappeoackes. fhes cduld seail thad n
behavior goals and support services are included in sectionseé|&fd Onfthe IEP Team might
write a positive behavior support plan as part oD#ferigiBle behavior plans are developed following
the completion of a functional behavior assessmiefB€EBALtion on Discipline and Behavior
Support]

CURRENEDUCATIONAL LEVELT$he second section of theprdsditP cont a
levels of academic achievemandfunctional performandencluding social and daily living skills). It is

important for this section to be completed heoairgpWwhere the student is currently helps the Team decide

where the student should be faiegning what goals should be written for the student. Questions that this
section of the | EP should answerthsiamlodedsdrantheldtesatt c a
school district and other evaluations? What insight can the parents or the other Team members contribute from
experiences or training? This section shawld incl
transition goals (such as results of vocational evaluations, career surveys, etc.) Information from any Functional
Behavioral Assessment (FBA) should also be part of this section. This section should include information on ho
st udent dafectd ineleement and psogrésshegeneral education curriculufFurthermore, with

passage of Chapter 14, other specific questions need to be answered specific to the disability category of a stu
These questions are as follows:
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e AutismServicefor students with the disability of autism who require services to address needs primarily i
the areas of communication, social skills or behaviors consistent with those of autism spectrum disorder
The IEP for these students must address needfiext igethe team which may inblederbal and
nonverbal communication needsstfidestsocial interaction skills and proficiencitsci¢ing s
response to sensory experiences and changes in the environment, daily routine and echedules; and, th
need for positive behavior supports or behavioral interventions.

¢ BlindVisually Impairé&krvices for students with the disability of visual impairment including blindness,
who require services to address needs primarily in the areas of aaressihgpvistigtisesented
materials, orientation and mobility, accessing public and private accommodations, or use of assistive
technologies designed for individuals with visual impairments or blindness. For students who are blind o
visually impaireélde IEP must include a description of the instruction in Braille and the use of Braille unles
the IEP team determines, after the evaluatistudétfies r eadi ng and writing n
reading and writing media, the extent to whighiBtaille be t aught and used for
materials.

e Deaf and Hard of Heafegvices for students with the disability of deafness or hearing impairment, who
require services to address needs primarily in the area of reading, conuessiggioiliaand
private accommodations or use of assistive technologies designed for individuals with deafness or heari
impairment. For these students, the IEP must docluderacation p(arclude link to forms (blank
and annotate) addres$ ¢ language and communication needs, opportunities for direct communications
with peers and professional personnaituddi@ s | anguage and communicat.i
and full range of needs, including opportunities for direct itistsiotienirs | anguage and
communication mode; and assistive technology devices and services.

TRANSITION:he third section of the I EP lists the stude
school) and the transition services that the school will give the student to help reach those goals. The point of
fitransi ti on lritige imetween scldool pregramoandithe ioppartunities of adult life, including higher
education, employment, independent living and community participation, and to make sure the student is being
prepared for life beyond high school. Thigraestiienfied out fall students who are agedidolder during

the school year that the IEP will cover. The school aad pgrest fill this section out earlier if that is

appropriate for the stud@uaéstions to ask incliiéat academic and othks skil the student need for adult

l' iving? Are the needed skills being taught? What
postsecondary goals related to training, education, employment, and where appropriate, indépendent living skil
Are these goals basedoraapep r opri at e transition assessments and
not?) What transition services (including courses of study) are needed to help the student achieve the transitior
goals?

PARTICIPATION IN ESSMENT® the fourth section of the IEP, the IEP Team decides whether the student
can participate in statde (the Pennsylvania System of School Assessment or PSSAyidadIdisdt)ct
achievement testing and whether the student needsdestmoglations. A list of allowable accommodations
can be found on PDEOG6s website at
http://www.education.state.pa.us/portal.server.pt/cestmanégfiommodations security/7448

PDE has also implemented a new statewide assessmdni RS 8kernate assessment is based on modified
academic achievement standards for students with disabilitses kifgp @megratiyel contertbut whare

not likely to achieve proficiency within the school year covered by their Individualized Education Program (IEP).
order for a student to qualify for theNP3BAstudent must have an IEP that is aligned to the PA State

Standards.

If the Team decides that the student has such significant cognitive abilities that taking tHeePSSA would not
appropriate, the student will take the Pennsyl van
decision to have a student takeABA instead of the PSSA must be explained in the IEP.
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Please refer to the PASA website for detailed infatméatiomy. pasaassessment.org

Specific criteria for deunhddhereni ni ng Aiwho is the PAS
http://www.pasaassessment.org/AdminBNiQ &1 The decisions to assign a student to PASAomBSISA

be made in collaboration with a district special education adnyioistratierelthis could be an issue for a

given student, you should discuss this prior to the IEP meeting. If it comes up during the IEP meeting, you nee
defer that decision until you have srWhenitdswlecdedi t wi
that a student qualifies for PASA, you are required temo sb@dtives, it is therefore important to be prepared

to write these objectives if there is any question that the student qualifies for the PASA.

In order to helphmol districts prepare their students for statewide assessments, the Pennsylvania Department of
Education has developed fiassessment anchors. o Ass
are most important for students to leaass@smment anchors are also helpful because they explain what

students are expected to |l earn in simpler terms t
teach the students and how. For more information on assessment areltorsandtogpy of t he De
assessment anchor WdAtool kit,o visit:

http://www.education.state.pa.us/portal/server.pt/community/Assessment. Anchors/7440/

TIB:The fAassessment anchorso |ine up with the gener
are most essential to the studentds wultimate func
unmanageable if the Te&u to develop goals for all the reading and math anchors.

As stated abovEpr students who take the PASA or another alternative assessment test, the law requires
that the IEP includes short term objectives in addition to annualltnisis discussed under Measurable
Academic and Functional Goals.

MEASURABLE ACADEMIC AND FUNCTIONAL TAifth: section of the IEP explains what the IEP Team,
including the family, wants the student to learn this year. The IEP mustlitray)rfuat{pnal and
academic goals for the student. These goalsdmu& bes uamd Ilnewbst be designed to
needs.
TIP:Writing Effective Measurable Annuail @Goalsal goals in Individualized Educational Programs (IEPS)
must béunctional and measurable. They must provide a clear focus for instruction and address individual stud
needs indentified in the present levels of academic achievement and functional pesioitteance. A well
measurable annual goal contains fouicete condi t i on, student 6s name, c
performance criteria.

Conditiofn The condition under which behavior is performed. It describes the situation in which the student will
perform the behavior (e.g., accommodations, assistance provided prior to or during Exauagdessment).
with consistent use of visual schedules

St udeniBxampllglere

Clearly Defined Behavisrclear description of the behavior in measurable and obserkablapéyivdl
independently transition from one activity to trseineat @te., end one acawitybegin a new one).

Performance critéria

e Criterion level The level the student must demonstrate for mastery

¢ Numbeii How many times needed to demonstrate for mastery

¢ Evaluation scheduleHow frequently the teacher plans to assess the student, including the method of
evaluatiorExampleFour out ofditransitions on three consecutive weekly probes.
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Measurable annual goal example:

V With consistent use of visual schedutewjlliodependently tranditbom one activity to the next at
school (i.e., end one activity amnudegw one) in four outetrwsitions on three consecutive weekly
probes.

V Given controlled passages at the third grade level, &uiipyeailhed decoding and aaalyis
strategies to read 120 words correctly per minute witha@¥%éasanasured by weekly timed reading
probes

V  During group discussions in her academic classes, Jane will contribute appropriately (raise hand, ask and
answer questions, contribute neligleas) with no more than two reminder cards for 80% of daily probes for
two consecutive weeks by the end of the semester.

These are NOT measurable goals:
V  Bobby will improve his reading this year.
V Jane will not act out in class.

The st udeuldtbédesigged in b way &ob 0 s headcante ndesalloyg onéo make progress

and be involved in gemeral education curriculumh e figener al education curric
your school followsdits t ud e nt s made legel. A goeaddvemiewbosgoals can be accessed through the
SAS (State Aligned System) system. More information on SAS camvihe.faleshator@tudents with

disabilities should be taught what all othetssatitheir grade level are taught unless there is a goed, disability
based reason why they should be taught at a different level. The school cannot refuse to include the student in
general curriculum solely because the general education outdaudech o be modified for the student.

As previously mentioned, for students who take the PASA or another alternative assessment test, the law requi
the IEP includes short term objectives in addition to annual goals. The short termdujecthve ydmdak

goals into small bites about what the student is expected to learn during the school year to achieve the annual ¢
Short term learning outcomes are also required for students who are gifted. Short term objectives are not
required for ther students, but the IEP team can choose to includePlease refer to school district policy

and procedures on goal and objective writing.

TIRP Writing Effective SAa@tm ObjectiveShorterm objectives are required for students who take
altenative assessments aligned to alternate achievement standards (i.e t&rABS&Y)je8livels describe

meaningf ul intermedi ate and measureabl e outcomes
achievement and functional performance anduhebieeasual goal. They must contain the following
criteria: condition, studentds name, clearly def

Conditiofn The condition under which behavior is performed. It describes the situation in which the student w
perform the behavior (e.g., accommodations, assistance provided prior to or duringexaagsessment).
Given visual and physical prompts when asked to copy simple lines and shapes

St udeniExamplEanma

Clearly defined behaviarclear description of the behavior in measurable and observable terms
ExampleWill stay within 1 inch accuracy

Performance critdria
e Criterion levél The level the student must demonstrate for mastery
¢ Numbeil How many times needed to demeristratastery
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e Evaluation scheduleHow frequently the teacher plans to assess the student, including the method of
evaluatiofexampleFive out of five times within one week for three consecutive weeks

Shortterm objective exampl@iven visual and phgsprompts when asked to copy simple lines and
shapes, Emma will stay within one inch accuracy five out of five times within one week for three consect
weeks.

¢ PROGRESS MONITORING:i s section of the | EP muéar expl ai
IEP goals will beeasure@dnd wheprogress reportwill be issued (for example, the IEP might say that
the school will report the studentodés progress

SPECIFIC SPECIAL EDUCATION TO BEDEROV
Program Modifications and Specially Designed Instruttiersixth section of the IEP listsathiécations
and supportshe student needs to receive an appropriate etibisaisoone of the most important parts of the
IEP because it mumitateexactly what school personnel will dotteehetfividusiudent learfihe IEP Team
should ask: What specialized instruction, methods and strategies will be used by the school this year to help the
student advance toward reaching her IERPegoatdybd and make progress in general education curriculum, and
participate in extracurricular and nonacademic ac
educationd) needed? This sect inDbl),subporislamt sesvicesthe wh a
school will provide to the student.
U An Examplef specially designed instruction: Special education teacher will provide student with reading
instruction using lower level materials for the same piece of literature that others are reading.
U |Itisnot approprigtteor t hi s section to contain only things
the guidance counselor when he feels anxiousod)

In general, tlsehod havethe right to pick the instructional approach and method that will be used to teach
students. But, special education law requires that special education, related services, and supplementary aids a
services (supports the student needs to be successful in a regular or special education classroom) included in t
| EP b eonebrevisveddesearcho t he extent practicable. 6 This n
research studies show are successful in helping students with similar learning needs learn successfully, those
strategies must b el instead dipprdaechés thatdo notthave a pgroveth ack récerd of E P
success. For more information on relsasedpractices and effective instruction, visit the Pennsylvania Training
and Technical Ass iwvavpatanmet Neowbe Kk 0si websotehatk ou
Clearinghouse (WWQ@itigt//ies.ed.gov.ncee.wwc/

Supplementary Aids and Servidés:student is taught in a regular education classroom, theshBRIdeam

decide what services and supports the student will need to succeed in this setting. All aids and services needec
the student to succeed in the regular education c
Questions telaabout supplementary aids and services include: Are changes to the regular education program
needed to help the student succeed in regular education classes? For example, does the student need more tir
take tests? Are extra supports needed fodeheiatthe regular education classroom? Does the special

education teacher need to help the classroom teacher modify or adapt the curriculum for the student?

Related Service$his section of the IEP also listsléted servicethe student will raee Related services

are support services that will help the student benefit from her special education program. Examples of related
services a student can receive include transportation, therapies (speech, physical, occupational, or psychologic
therap)y interpreting services for students who are deaf, parent training and counseling, and school health servi
(such as school nurse services). The IEP musiaelloftarthese services will be providedamébng

each session will last. (Formstan i nst ead of just stating fispeech t
receivetwo30i nute sessions of individual speech therapy
Team. The related service provider should participae inthe &Em me et i ng. PDE6s annot
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examples of related servickanges to related services should not be made without documented input by service
provider or representative or service provider. Case managers and LEAs should nogesakeilatetaiiha
and when changes are made, such charges documented by NOREP.

The following list of related services is taken directly from Chapter 14:
oT

PT

Vision

Hearing

Speech and Language

Nursing

Others

Supports for School Personnithissection of the IEP tells what help the school will give to the staff who will be
teaching the student. Staff may need support include: administrators, regular education teachers, special educe
teachers, related service providers, bus drivers, anfieggsaragpls (such as aides). Questions the IEP Team

should ask include: Does the staff require special training to work with the student? Is a special education teact
needed to help the regular education teacher modify the curriculum or teymoertieodgksstudent in the

regular education classroom?

Gifted Support ServiceBhis section of the IEP must also kstpgoyt servicethat are needed to help a
gifted studentvho is also a student with a disability benefit from giftedeecumptesof such support
services include counseling services, career guidance, flexible grouping, and transportation.

Extended School Ye§Bee ESY Section for Detailed information]
A) Criteria for Eligibility
B) Timing

The last question that the |IER Traast answer in Section 6 of the IEP is whether the student needs extended
school year (ESY) services. All students with a disability must be considered for ESY as part of their annual IEF
meeting. ESY services are particularly appropriate for lacstadezgses (loses skills) over the summer or a

student who needs the extra time in the summer to learn skills that are crucial for the student to receive and
appropriate educatiéor schochged students with severe disabilisash as autism, serieostional

disturbance, severe mental retardatigmerative impairments with mental invoaredrssvere multiple

disabilitieshe IEP Team must meetHspruary 28 of each schoolyeas r evi ew t he student
The ESY eligibility quéast must be answered by March 31 for those students and the parents must be
given a NOREP/PWN so that the | EP ArlBEPmeamaneetimgl an f
must be scheduled by the beginning of February to discuss ESY eligbiityd&ots, the school must

deci de whether the student is eligible and what p

Educational Placemeiithe final two sections of the IEP (sections 7 and Whexgterstudent will receive
services. The IEP must tell you if the student will be included in regular education classes and activities and, if
how much of the school day. The IEP Team must begin by deciding if the student can maképrogress in a regu
class witlupplementary aids and servicélse Team must then decide what amount and type of special
education supporamoundh spetialtedudaiom suppaetisethe seam tfie okl afount of
time in a typical school day #hatublent receives special education supports from specigretissitioal
staff: The following terms are used to communicate the amount of special education support:

e Al tinerant supporto (speci al education suppo
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e ASuppl emental supporto (speci al education su
than 80% of the day); or
e AFwUilMmMed support (support provided for 80% or

Theot yped bfssadpbobntthe | EP tell s ittdlearnacaderdieskilsé s mo ¢
(learning support), to control behaviors (emotional support), to acquire basic living skills (life skills), etc.

TIP:Remember that students with disabilisebe taught with students who do not have disabilities to
maxi mum extent appropriate (called the Al east r e:
regular education classes for the whole school day, the IEP Team musttconpiderwh of t he st u
program (including academic classesau@mic classes, lunch, recess, and extracurricular activities) the
student can attend with students who are not disabled. In some cases, an out of district placement is the leas
restrictie environment.

T h lecatoro o f r

t

he gram is also foundthehamet hi s
school , | ust

e
s explain why the studentds

t pro S
he EP m 0
¢ Penn Data Reporting: Section 8, thedawion of the IERpntains information that the state uses to

track whether school districts are placing students with disabilities in programs with students who are nc
disabledasopposed to separate special education programs. The IEP Teaanoumtsiiguuch

time a student with a disability is being educated in a regular education classroom.
Key Informatioabout IEPS:

®» An IEP must be in place for each student receiving special education begiinsagofheach school
year.If a student has just been evaluated for the first time, an IEP Team meeting mud®be held within
calendar dayef the date listed on the Evaluation Report. The law requires the school toIfive the parent
calendar dayto review the Evaluation Rbpfwte this first IEP meeting, but peaecit®ose to waive
(give up) this right in writing and to have the meetifidnisosimauld be a rare occurrence rather than
practice.

®» After the IEP has been finalized, the school must give thieqem@oysoéthe IERIong with a form
called &otice of Recommended Educational Placement/Prior Writte{NNOREEP/PWN). The
NOREP/PWN form asks the parents to say (in writing) whether they approve the IEP. If the IEP Team has j
wr i tten itstEP, special edacatioroservices cannot start unless the parent approves the IEP in
writing on the NOREP/PWN. For later IEPs, the new IEP can start if the parent returns a signed NOREP/PV
thathast he Al a p p rooifithe parebt does natura HekNOREP at all withircdl@ndar

days.

®» When the IEP is approved, the school must explain to its staff their responsibilities and the specific supports
modifications, and accommodations that they must give the student under the LERethes &Rt
also be available for the staff to review. @AStaf
her related services providers, and any other pe
althepepl e who are working with your student have
IEP case manager needs to check with all educators, therapists, and anyone else who may have a role to p
to make sure that they have a copy ofitleerstt 6 s most recent | EP.

®» A student in any public school must be given the services in her IEP (at the location listed on the IEP) no lat
thanl0 school dayafter the IEP is completed.
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®» The IEP teamusimeet at leashce everyyedaro r evi ew and revise the | EP
progress on her annual goal s, the studentds pr ocg
have been done, and parent or teacher concerns.

» |f the parent agrett® IEP can also be amended (changed) between the yearjthoestiaiding an
IEP Team meetifigpe IEP amendment must be in writing. Thengstalball of the IEP Team members
about the change.

®» While the school must make sure the IEPEEdsu@vaTY yeaarents or school staff fithe right to ask
for more frequent IEP Team meetifgs.law does not limit the number of IEP meetings the parents can
request.

Transfer Student with IEP Section 300.323.(e)(f)

For students transferring drmerschool district to another within the state of Pennsylvania, the receiving LEA must
provide services comparable to those described in the IEP from the sending school. The LEA can choose to eit
adopt the previous IEP or develop and implemdePa new |

For students transferring between states, IDEA requires that the new LEA must also continue comparable servi
until it conducts an evaluation of the student. If the LEA determines it to be necessary and develops a new IEP,
must be consistent ¥atteral and state law.

Both old and new school di stricts are required to
documentation and other records are promptly transferred.

Procedure for Transfer Students

1) The LEA designee rergietncoming transfer records to determine if IEP can be implemented within school
district or an outside placement.

2) IfthelEP is current, follow procedures for Revising an IEP and convening a meeting.

3) If student with an IEP transfers frarfstaie it Pennsylvania and the student requires an evaluation,
the LEA should conduct an initial evaluation to determine eligibility for special education and services. T
District must implement thlstirexiEP until the evaluation is com{latpdrent iefes to consent to
an initial evaluation, refer to Initial Evaluation secticanofaibisguidance.
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Section
Functional Behavior

Assessments (FBA) &

Positive Behavior
Support Plans (PBSP)



funetioral BefraulorAssessmentGliat

Goal of a FBA is to develop a testable hypothesis.

Triggering

Maintaining
Antecedents

Problem Behavior a CO_nsequences
- Target Behavior [————— (Typicalesponse to
the problem behaviq

(Events that occur
preceding the proble

behavior)
/
Chapter 14 requires that IEP teams START
begin the FBA process after .
determining that Y

behavior impedes his/her learning
or that of others

Conduct Functional Assessment (the
of FBA intensity is based on the lear

High Confidence

Develop Positive Behavior ) )
in Hvpothesis

Support Plan ~——

l

Satisfactory
Improvement

l NO Increase Level of FBA Intensity

Monitor and Modify PBSP
Regularly

Develop Positive Behavior
Support Plan
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Overview of IDEA and PDE Chapter 14:

In accordance with IDEA and PDE Chapter 14, positive rather than negative measures must form the basis of
behavior support programs for students who hdetebaéared to be eligible for special education supports and
services. Our district supports all eligible students being free from demeaning treatment, the use of aversive
techniques, and the unreasonable use of restraints. Behavior support Igrograchs shideruased or
researcihased practices and techniques to develop and
opportunity for learning andusiliment. Behavior support programs and plans must be based on a functional
assessment of behavior and utilize positive behavior techniques. When an intervention is needed to address
problem behavior, the types of intervention chosen for a particular student must be the least intrusive necessan
The use of restraints is coregicee measure of last resort, only to be used after other less restrictive measures,
including descalation techniques [814.133(a)].

Chapter 14 behavior support requirements in Pennsylvania require a functional behavior assessment (FBA) pri
developig a behavior plan. An FBA usually consists-bbad¢daamsessment and inquiry process through

which the team identifies target behaviors and determines the antecedent conditions and consequences in orde
arrive at the hypothesized functiom@)ehtavior. Then, the team would use this information to design an
individualized positive behavior support plan for the child. Under the IDEA, an FBA is required when the behav
guestion result in disciplinary exclusion from school and areeletermt o b e a mani festatio
Under revised Chapter 14, however, an FBA is also required as a prerequisite to all individualized behavior sup
plans. Further, a positive behavior support plan must be developed byothre IE@R teangfi bl e chi | dr

specific intervention to address behavior that in
PaTTAN reinforce the point that an FBA and a positive behavior support plan are required \ahenever the IEP te
determines that the Aspecial considerationo of be
in question.

FBA: The Process

Functional Behavior Assessment (FBA) is a process for gathering information to unaergangake)fohc

behavior in order to write an effective Positive Behavior Support Plan (PSBP). FuAciasahidaitdsiar

valuable process to identify positive behavior practices and learning. The identification of the function or purpo:s
behavior of concern, guides a team through the developmeriadddrstiatrgies. Fundiased behavior

plans are an effective method of addressing behaviors, developing positive proactive behaviors and increasing
academic achievement.

In additiomccording to requlatory requirements an FBA must be conducted when:

1. When the | EP team checks (@Behavidryhas o i mpearsi$Shec
learning or the learning of others.

2. When a behaviodr svwiudleantte sc oan dfuccade and i s det er mi
mani festation of the studentds disability.

3. When a student is removed from his/her current placement as a result of weapon possession, and/or ille
drug possession/use, and/or seriousnpagily i

4. When the student is removed from his/her placement for more than 10 consecutive or 15 cumulative scl
days and the behavior is determined not to be related to his/her disability.

5. When the school contacts law enforcement.

6. Wheneverthe IEPteand (@)t er mi nes t hat a studentds behavior
learning of others, and (2) requires additional information to provide appropriate educational programmit

The ultimate goal of an FBA is to develop a testable hjpethgpithesis is an educated guess based on
measurable and observational data, which leads a school team to identify the function of the behavior of concel
The information gathered through the FBA process identifies the situations or circimastamssg when

36



engages or does not engage in a target behavior,
engagement in that behavior. This identification process leads to the development of a testable hypothesis

A hypothesis derivechfeocompleted FBA must provide (a) a precise definition of the target behavior, (b) the
antecedent conditions under which the behavior does or does not occur, (¢) the consequences that consistently
maintain the behavior, and (d) the perceived fubelavitreserves the student.

A completed FBA fills in the missing information of the hypothesigistatémeeatcurs (antecedent)
, the student does (target behavior) , in order to get or avoid

(function) .

There is no one way to complete an FBA; rather the goal of this process is to develop a testable hypothesis. H
& Sugai (2007) define three levels of FBAoasial FBA, Indirect/SimpledfiB@pmplex FB&ee below)

1. Informal + Archival Review

+ Problemsolving Meeting

+ Checklist

+ Functional Assessment Interview
+ Initial Line of Inquiry
*
.
.

2. Indirect/Simple

Brief Observation/Scatter Plot
A-B-C Data
Structured, Direct Observation

FBA LEVELS

3. Complex

o Aninformal FBAs conducted in school by staff who regularly interact with the student. It is conducted as
part of school team protgelving activities.

o Anindirect/Simple FBi& conducted byeschoogntity by individuslgh as a school psychologist,
special @ucation teacher or guidance counselor in collaboration with the student team. This level of FBA
typically involves interviews, checklists, and brief observation.

0 The most intense level of FBA, knovoagpéex FBAs conducted by EEP team or Mi@a&m
member of the school, district, or intermediate unit withtheeschimolent team. This level is the
most time intensive, and involves interviews and extensive direct observations.

All three levels of FBA maintain the same goals:
+ Define th&@arget behavior.
+ Identify the events/antecedent triggers that reliably predict the occurrence or nonoccurrence of the targe
behavior.
+ Identify the consequences that maintain the behavior.
+ Identify setting events that increase the likelihamtafrdree of the targeted behavior.

Permission to Evaluate or Revaluate:

A FBA is generally understood to be an individualized evaluation of a child in accordance with 34 CFR §300.30
through 34 CFR 8300.311 to assist in determining whetherdhearttilaLiss to be a child with a disability.

The FBA process is frequently used to determine the nature and extent of the special education and related ser
that the child needs, including the need for a positive behavior supporAsatti{RE&P)ndividualized

evaluation procedures and consistent with 34 CFR 8300.300 (a) and (c), parental consent is required for an
FBA to be conducted as part of the initial evaluation or a reevaluation.

PaTTAN has developed an array of resourcesNtbdsand IEP teams with this process. The following links
are these resources:

Functional Behavior Assessment

http://www.pattan.net/files/BehavidiliFeB A df
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http://www.pattan.net/files/Behavior/FBA-Flyer.pdf

Functional Behavidtssessment Process
http://www.pattan.net/files/BehavidY68ss. pdf
Functional Assessment Observation Tools (Appendix A)
http://www.pattan.net/files/Behavior/FuncAssessObs0109.pdf
(ABC Observation Form, Functional Assessment Scatterplot, Classroom Scatterplot, Functional
Assessment Observation Form, PA Data Collection Tools)
Functional Assessment Interview FofAppendix B)
http://www.pattan.net/files/Behavior/FuncAssessIntv0109.pdf
(Functional Interview with a Student, -Biweeteid Functional Assessment Tools)
Functional Assessmeneédm Forms (Appendix C)
http://www.pattan.net/files/Behavior/FuncAssessSectm0109.pdf

TIPi SchoeWide Positive Behavior Supports (SWPBS) is a proactive approach srligsuiptimat ipromote
positive student behavior and increased student learning. Refer to the web address below for more

http://www.pattan.net/files/RTI/SWWR8.8df

In additigrihere is a new resource in PA: Behavior Support in PA blog has been created as an inter
school staff:

http://behaviorsupportinpa.blogspot.com

Functional Behauial Assessment Checklist

An FBA is required for suspension of more than 10 consecutive days or more than 15 cumulative school days ¢
when expulsion is being consid&rétiecklist to guide this process is avafgplendi<€. Please be aware
thisis only suggested items to consider. This checklist is not comprehensive for all uses of when an FBA is neec

Positive Behavior Support Plan

A Positive Behavior Support Plan can be used as a proactive action plan to address béahpeitdir{g) that are
leaning of the student or otHeBSPs are appropriate for all students. If developed for a student with an IEP, this
becomes a part of IEP. The PBSP includes positive behaviwatjrggategies and suppBebavior

SupportPlan shoul d focus on understanding O6whydé the bel
intentd) then focus on teaching an alternative be
includes making instructional andrengirtal changes, providing reinforcement, reactive strategies and effective

c o mmu n iTled@aTITANnwebsite has a sampleRBSRvww.pattan.net/files/Behavior/PBSPQ070808.pdf

Membes of Positive Behavior Support Team
The members of the Positive Behavior Support Team will depend upon the specific needs of the student in que:

In most cases the team may consist of the same members as required and outlined for neambehs of an IEP t
addition, other experts may be part of the team.
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http://www.pattan.net/files/Behavior/FBA-Process.pdf
http://www.pattan.net/files/Behavior/FuncAssessObs0109.pdf
http://www.pattan.net/files/Behavior/FuncAssessIntv0109.pdf
http://www.pattan.net/files/Behavior/FuncAssessSectm0109.pdf
http://www.pattan.net/files/Behavior/PBSP070808.pdf
http://www.pattan.net/files/RTI/SWPBS-Intro.pdf
http://behaviorsupportinpa.blogspot.com/

Positive Behavior Support Plan PhdB&SP}

Developing a PBSP is a process. For the process to be success, several steps must occur. These steps are as
follows:
e Address the ProbleBehavior
e Teacher/staff member makes personal contact with parent/guardian to establish a working relationsl
discuss concerns and brainstorm possible solutions
e School andassroom interventions are implemented and data collection on outcomes begins
e If dassroom interventions are unsuccessful, teacher informs other professionals that this student
exhibits behavior that is interfering with the learning of student and/or peers

e Understanding the Problem Behavior/ Conducting the FBA
e Team professionadarets,teachers, counselor, administrator, psychologist, program specialist,
language/speech specialist, nurse, etc.) consult to understand the cause of the misbehavior and
brainstorm solutions
¢ Conduct the appropriate level FBA

e Developing a PositiBehavior Support Plan (PBSP)
e The Positive Behavior Support Plan Team (If the student has an IEP, this is an IEP team functi
meets to formally discuss and strategize on:
o THE RESULTS OF THE FBA
A Contributing environmental factors
A Functional factorgh/the student is misbehaving)
e A formal plan of action, the PBSP, is developed with behavior goals developed.
¢ Roles/responsibilities are assigned. Many people can be designated on the PBSP.
e A system of communication between the involved partiestis formalize

e Implementing the Behavior Support Plan
e The environment and/or curriculum is changed to support the identified replacement behavior(s) AN
general positive behaviors
e New appropriate behaviors are taught and reinforced
e Goal(s) acquisition is continumasiifored as specified
e The communication plan to progress monitor the interventions is followed

e Monitoring/Evaluating the Plan
e Team members monitor the success of the plan and document progress
e The team f&onvenes to review progress, as appropriate
If nsuccessful, team plans next steps (revise, redo, assess, etc.)
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Section
The Use of and
Reporting Of
Physical Restraints



Overview of Physical Restraint:

22 Pa. Code Chaptepfaides guidance on physitshiets. The regulations ghateestraints are only to be
considered as a measure of last mdprafter other less restrictive measures have baadhsede of

prone restraints is prohibited PA educational settings. Prone restraints are those in which a student is held face
down on the floor.

ARestraintdefined in Chapter 14 indicates:
A restraint iee application of physical force, with or without the use of any dewrpestopthestraining the
free movement of a studentodés body.

The term does not include briefly holding, without force, a student to calm or comfort him, guiding a student to &
appropriate activity, or hodmdieragat@aanaheruTheterh dossndta n d
include haraverhand assistance with feeding or task completion and techniques prescribed by a qualified medic
professional for reasons of safety or for therapeutic or medical treatment, as agrek@ta bydhest par ent s
specified in the IEP.

Devices used for physical or occupational therapy, seatbelts in wheelchairs or on toilets used for balance and s
safety harnesses in buses, and functional positioning devices are examples dfaigshahichlaes
excluded from this definition.

Restraints to control acute or episodic aggressivmguainsslbehavior may be used only when the student is
acting in a manner as to be a clear and present danger to himself/herself {40 athe esupdzyees, and
only when less restrictive measures and techniques have proven to be or are less effective.

The regulations specifyANERSIVE TECHNIQUES ARE PROHIBig&bare:

Corporal punishment

Punishment for a manifestatainadfility

Locked rooms, boxes, or other structures or spaces from which the student cannot readily exit
Noxious substance

Deprivation of basic human rights, such as withholding meals, water or fresh air

Suspension constituting a pattern

Treatment of a degning nature

Electric shock

Requirements When Restraint Used:

The schoohushotify the parent of the use of restraint to control the behavior Dhe Buwdantof Special
Education recommends this notification be within one school dayntf Addigsnally, there needs to be an
IEP tearmeetingvithin 10 school days the inappropriate behavior causing the use of fHstrainlis

reason for an IEP meeting to not take placp#dnthafter written notice, agreesing tavaive the

meeting.

When an IEReetingdrcurs, theeam shall consider whether the student or eligible young child needs a functional
behavioral assessment, reevaluation, a new or revised positive behavior support plan, or a change of placemer
addess the inappropriate behaheroutcome of this meetingbradstumented.

RestraintContained inEP

The use of restrai nt sONmMhthge fdlosving conditionsdagply: i n a st uden
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e The restraint is utilized with specific component elements of positive behavior support.

¢ The restraint is used in conjunction with the teaching of socially acceptable alternative skills to replace
problem behavior.

e Staff is authorized to use the preegdblihave received the staff training required

e There is a plan in place for eliminating the use of restraints through the application of positive behavior
support.

e The use of restraints may not be included in the IEP for the conveniencaib$ttafé, s an
educational program, or employed as punishment.

Reporting of Restraints

Chapter 14 requires reporting of restraints in the Commonwealth. The reporting system developed by the
Pennsylvania Department of Edusdtimwn as RISC (Rastrinformation System of Colleatigtiine a

restraint is usgtimust be reported®DEvia RISQt is also the responsibilityabifome school disttecteport

all incidences of restraints, even for those students attgnutimgedrPrivate Schoolibof district placement.

If a school district does not have any restraints within a school year, this also must béyepaned0
of each year

Thewebbased systefar reporting all restraints of special education student®¢RISHY) is

https://apps.leaderservices.carfiissystem is only accessibleAaesignated individ&ashdistrict has

a mechiism to conduct this function. However, it is istpifataiierstand all of the elements that are required

to be reported. Tdeta fields requie@ as follows
e PA Secure Student ID#.

Studentds Disability (drop down | ist provided)

St ude n tLeved (drGordawa ést provided.)

Age of Student

School Building Attended (drop down list provided).

Program Location (drop down list provided).

Date when the restraints was used to control aggressive behavior (calendar appears).

Physical location wheeriention occurred (drop down list provided).

Type of restraint(s) used (drop down list provided).

Length of time restraint lasted (drop down list provided).

Number of staff who conducted the restraint (drop down list provided).

Staff tittes (NOT NAME8)ddfiduals who conducted the restraint.

Were the staff involved in the restraint trained and certified in #ecaksiohdechniques and the

use of safe physical restraints?

Did any injury occur to student and/or staff? If so, what kind?

Date th injury of student or staff was reported to the BSE (maximum of three school days from incident).

Was the student who was restrained referred to law enforcement?

Date of parent notification of the use of a restraint (within one school day fyom the inciden

Was the use of restraints |isted in the studen

Date IEP team meeting held (calendar appears)..

If appropriate, date waiver of IEP team meeting signed by parent (calendar appears).

Were a Functional Behavioral Assessment (feB&lefien, neor revised behavior support plan or

change of placement considered and discussed?

e Restraint reports may be entered and then save
time they may be updated and saved as final.
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https://apps.leaderservices.com/risc

e Ifa distrialces not finalize the report by entering either an IEP meeting date or the date of receipt of the
signed parental waiver withitiays of the restraithie system will ibgschool asut-of-compliance
and your Special Education Adviser will contaébmau o

Monitoring ofRestraintTracking

Each time a restraint is entered into RISC, the Bureau of Special Educatsmo(B8&A stafon from the
Bureau reviews the data wéhiworking days of recording. If BSE has questmmiscthgerson for the school
entity will be notified

PDE has developed various resources for school entities to comply with restraint reporting. They are as
follows:

1. PaTTANOs QUESTI ONS AND ANSWERS ON THE RESTRAI N
SYSTEMttp://www.pattan.net/files/Behaviag&§i&aints. pdf

2. AVOIDING DISCIPLINE PROBLEMS: POSITIVE BEHAVIOR SUBRDRATAODNS ON THE
USE OF RESTRAINTS (Education Law. Center
http://www.eba.org/pubs/downloads%202009/Avoiding%20Discipline%20Problems%20PBS
Limits%200n%20Restraints%204.pdf

3. THE PA DEPARTMENT OF EDUCATION GUIDELINESSEARAHON AND THE USE OF AND
REPORTING OF RESTRAINTS IN EDUCATIONAL PROGRAMS (September 2, 2010)
http://www.pattan.net/files/ChptlIdiREsst ulns. pdf

4. RISC Systemttps://apps.leaderservices.com/risc

A form is found iAppendixXDthat can be used with educational entities to capture the data necessary for
reporting of Restraints to PDE.
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http://www.pattan.net/files/Behavior/Q&A-restraints.pdf
http://www.elc-pa.org/pubs/downloads%202009/Avoiding%20Discipline%20Problems%20PBS-Limits%20on%20Restraints%204-14-09.pdf
http://www.elc-pa.org/pubs/downloads%202009/Avoiding%20Discipline%20Problems%20PBS-Limits%20on%20Restraints%204-14-09.pdf
http://www.pattan.net/files/Chpt14/RestraintsGulns.pdf
https://apps.leaderservices.com/risc
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Supplementary Aids and Services

IDEA§ 300.4Rdefinesupplementargids and service® meaiids, services, and other supports that are

provided in regular education classes, other aélatatiosettings, and in extracurricular and nonacademic
settings, to enable children with disabilities to be educateciblitd cbidien to the maximum extent
appropriat&he purpose of providing supplementary aids and services is to support students with disabilities as
active participants with nondisabled peers as well as to enable their access to the geng@@bouentatym. S

aids and services include modification to the general curriculum.

Supplementary aids and semviassbe\ailable to all students who needdésgned to provide meaningful
educational benedibd povided in a manner that agtiglsatizing studertgramework for considering the full
range of supplementary aids and services can be f
Fact Sheet o avai |l @&tb/lwew. mtan.netifiks/ Gaskin/FuplSvep@T@369.ndfe

This framework includes four categories of supplementary aids and services (collaborative, instructional, physic
and sociddehavioralPaTTAN haskloped the following grid to provide an overview of these supports:

Collaborative ¢ Scheduled time fofptanning and team meetings
Adults working together to | e Instructional arrangements that support collaboratictegetgngparaeducator
support students support)
¢ Professional development related to collaboration
¢ Coaching and guided support for team members in the use of assistive tecl
individual student
e Scheduled opportunities for parental collaboration
¢ All school personnel boltate in the development and deli8&$ of
Instructional + Providing modified curricular goals
Development and delivery ¢ e Providing alternate ways for students to demonstrate learning
instruction that addresses e Providing testodification
diverse learning needs e Providing alternate materials and/or assistive technology (e.g., materials or]
transcribe text into Braille, large print, alternate computer access)
¢ Providing instruction on functional skills in the context of the typical regtiteay
classroom
e Changing method of presentation
e Using reader services
¢ Providing reseafltsed supplementary materials
¢ Providing instructional adaptations (etgagbiag, repeating directions, extra
examples and nexamples, providing visual aségy scaffolding to plan for writ
work, providing guided notes)
Physical e Furniture arrangement in environments
Adaptations and modificatiq e Specific seating arrangements
to the physical environment o |ndividualized desk, chair, etc.
¢ Adaptive equipment
¢ Adjustments to sensory input (e.g., light, sound)
¢ Environmental Aidgy(, classroom acoustics, hearing, ventilation)
e Structural Aids (e.g., wheelchair accessibility, trays, grab bars)
SociaiBehavioral e Social skills instruction
Supports and services to e Counseling supports
increase appropriate bettiav] e Peer supports (e.g., facilitating friendships)
and reduce disruptive or e Individualized behavior support plans
interfering behavior e Modification of rules and expectations
o Cooperative learning strategies
e ThelEP team determines supplementary aids andneeessasy for each child t
receive specially designed instruction in the least restrictive environment.
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http://www.pattan.net/files/Gaskin/SuplmntryAids-Svcs072809.pdf

AdaptationgAccommodationser Maodificationk

Therearemanyadaptatioren IEReancan use when developing programs for students with disabilities. The
following are typesdéaptatiorsteanmight consider when developing an individualized program for a student:

Curricular Adaptationshanges educational environmigaiisllow giderg equal opportunity to

obtain access, results, benefits, and levels of achievement. These adaptations consist of both
accommodations and modificalioese changes make leainamgvork more manageabletfor
individuaBome curricular adéiptesdo notfundamentally alter or lower standards or expectations in
either the instructional or assessment phases of a course of study and can be designated as

0 a ¢ ¢ 0 mmo dleseiacconmsnodations provide access to participate in the Least Restrictiv
Environment (LRE) and an opportunity to demonstrate mastery of performance standards.

Some adaptaticthsalter or lower standards or expectations and can bentesnted f | Thasei ons 6.
modifications, although providing access, will neezestiledelection of assessment components to
achieve accountability for performance.

Accommodationare adaptations which change course content, teaching strategies, standards, test
presentation, location, timing, scheduling, expectations, student responses, environmental structuring,
and/or other attributes which provide access for a studerilitifh@phstacipate in a

course/standard/test, WDOHNOT fundamentally alter or lower the standard or expectations of the
course/standard/test.

Modificationgre changes in course content, teaching strategies, standards, test presentation, location,
timing, scheduling, expectations, student responses, environmental structuring, and/or other attributes w
provide access for a student with a disability to participate in a course/stan@#dd/test, which
fundamentally alter or lower the standard cea=ations of the course/standard/test.

It is important to note that accommodations and modifications are both considered adaptations. The difference
that accommodations do not alter expectations of students, while modifications altetiegrgstations of s

The Supplementary Aids and Services (SaS) Consideration Toolkit

PaTTAN developed$aS Toolkib assist IEP teams determine necessary supplementary aids and services for
students wittignificant educational challemgedollowing linksitzon valuable SaS resources:
http://www.pattan.net/files/L RH/Galksit. pdf

http://www.pattan.net/files/LREFEHREmMntBEC.pdf

http://www.pattan.net/files/Behavior/EdEnviron032309.pdf

In considering the types of supports needed by students, refevitg e fdllquestions in order to make an
informed decision:

HIERARCHICAL DIFFERENTIATED SUPPORTS/ACCOMMODATIONS/MODIFICATIONS

1.

2.

Needs nothing special this class
Sl Can the student participate successfullyciivthigiest like the ottedents?
Change in something in the instruction/environment affecting evacgonenodates this student

Can changes that benefit all students in this class likely result in effectively
Ask: accommodating this st uidcease thesstel netadrsn:i ng di
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Participation?

Task completion?

Quiality of work?
Motivation enhancement?

Canclassroom organization and instructional practice benefit all students? Does
enhancing fun, freedom, empowerment, befmpitugities for all students
accommodate this studentds | earning di f
e Access to reinforcing activities following this lesson?

Praise increase for everyone?

Scaffolding for everyone?

Strategyased instruction for everyone?

PALS? Peer Assistedhieg Strategies?

Ask:

Change in individualized access to reinforibertsprovide: fun, freedom, empowerment, belonging
(i .e., behavior support) accommodates this stu

- What does this student really seek in this envivopno¢est in this environment? Would
change in the studentds ability to get
Iearnlng difference?
e Increasing relevance of learning for this student,
e Providing freedom (of movement, of pacingarfpdstion),
e Enhancing his/her ability to achieve statusangtiergndividual achievement

Can the student participate with additional environmental accommag@itielnsf support from
peers, teacher, and other adués@| oéngagement/participation)
Ask: Wha_t wi || e_nhance engagement and moti val
: attention to task completion?
e Enhance participation?
e Enhance support? (peers, adults, partners)
e Enhance home/school communicaticarem@lole in reinforcing progress?

Can the student participate with INPUT or OUTPUT adaptations?
Ask: What will assist the student in better understanding the instruction and assist the student
: in demonstrating what was learned?
e Input adaptationseaffolds: advanced organizers; strasaglyinstruction,
preteaching) and/or
e Output adaptations?

Can the student learn better and demonstrate that knowledge with changes in TIME allotted for work
and/or testing?
Can the student demonstnatstandard after additional time to complete work? After
Ask: redoing assignments or completing alternate assignments to demonstrate mastery (i.e.,
more time to master the material)?

Can the student master the material without completing all the workd&dsdRgtrice QUANTITY.
Ask: Accommodation: Can the student demonstrate the standard even though less quantity o
: work is produced? Madification: Can the student master some essential standards with
extra assistance and reduction in number ofsstanght® Beware: reduction in
standards taught will likely affect ability to achieve on the PSSA.
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8. Can the student master the material with reduction in DIFFICULTY of material presented?
] Accommodation: Can the student demonstrate thetesskntial but require
Ask: reduction in task difficulty? Modification: Can the student participate in activities to
achieve alternate individualized goals when the tasks are greatly reduced in difficulty?

9. Can the student participate in activities to madt€ERNATE GOALS, not completing work to
master the standards?

Ask: Modification: Can the student participate in the least restrictive environment, working on
highly individualized instruction? Assumption: High school diploma will not be attained if
instruction to master standards is not delivered. Accommodation: Can the student work
on alternate goals, while simultaneously demonstrating mastery of standards. (e.g., SOCi
pragmatics instruction during a time when other students are wiakilzongunage
assignments far beyond this student$ &biltystudent with Autism on grade level in
reading with output difficulties)

10. Can the student master different curricular components, ALTERNATE FUNCTIONAL SKILLS
CURRICULUM for a student witlesedisabilities.
Ask: Can this student be included in the educational environment in which other students are
i working towards grade level standards mastery if his/her educational programming

focuses on curricular domains to enhance qualitgepdifelence, leisure skills, etc.?

Examples of Accommodations, & Modificatibims chart below provides a snapshot of types of
accommodations an IEP team might use when developing an individualized plan. It is essential accommodatio
relate to areas efident needs.

Instructional e Providing modified curricular goals
Development and delivery of instruction that ad{ e Providing alternate ways for students to
diverse learning needs demonstrate learning

e Providing test modification

e Providing alternat@terials and/or assistive
technology (e.g., materials on tape, transcri
into Braille, large print, alternate computer g
+ Using a keyboard/portable device
+ Instruction in keyboarding skills

¢ Providing instruction on functional skills in tk

conext of the typical routines in the regular

classroom

Changing method of presentation

Using reader services

Providing reseattohised supplementary mate

Providing instructional adaptations (e.g., pre¢

teaching, repeating directions, extra exampl

narexamples, providing visual cues, using

scaffolding to plan for written work, providin

guided notes)

Physical e Furniture arrangement in environments
Accommodatioasd modifications to the physical A Arrange furniture differently or provide
environment specialized furniture

 Specific seating arrangements
A Individualized desk, chair, etc.
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grab bars)

A Provide access to specific areas of class
or other settings outside of classroom
e Adaptive equipment
e Adjustments to sensory input (e.g., light, so
+ Allow for watbottle or sensory object dur
instruction
e Environmental Aidgy(, classroom acoustics,
hearing, ventilation)
e Structural Aids (e.g., wheelchair accessibilit

SocialBehavioral

Supports and services to increase appropriate k
ard reduce disruptive or interfering behavior

Social skills instruction

Counseling supports

Peer supports (e.g., facilitating friendships)
Individualized behavior support plans
Modification of rules and expectations
Cooperative learning strategies

Furthermorédaptations can be broken down into nine categories:

Nine Types of Curriculum Adaptations

Quantity
Adapt the number of items that the
learner is expected to learn or nunm
of activities student will complete p
assessment for mastery.

For exampleReduce the number of
social studies terms a learner must
at any one time. Add more practic
activities or worksheets.

Input
Adapt the way instruction is deliver
the learner.

For exampldJse different visual aid
enlarge text, plan more concrete
examples, provide haodsctivities,
place students in cooperative grou
preteach key concepts or terms be
the lesson.

Participation
Someti mes call
Adapt the extentthich a learner is
actively involved in the task.

Time
Adapt the time allotted and allowec
learning, task completion, or testin

For examplelndividualize a timeline
completing a task; pace learning
differently (increase or decrease) fi
some learners.

Difficulty
Adapt the skill level, problem type,
the rules on how the leamay
approach the work.

For exampleAllow the use of a
calculator to figure math problems;
simplify task directions; change rul
accommodate learner needs.

Alternate Goals

Adapt the goals or outcome
expectations while using the same
materials. When routinely utilized,

Level of Support
Increase the amount of personal
assistance to keep the student on |
or to reinforce or prompt use of spe
skills. Enhance adtidident
relationship; use physical space ar
environmental structure.

For exampleAssign peer buddies,
teaching assistants, peer tutors, or
crossage tutors. Specify how to
interact with the student or how to
structure the environment.

Output
Adapt how the student can responi
instruction.

For examplénstead of answering
guestions in writing, allow a verbal
response, use a communication bc
for some students, allow students 1
show knowledge with hands on
materials.

Functional Curriculum

Provide different instruction and
materials to mee
goals. When routinely utilized, this
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For exampleDuring the instruction, is only for students with moderate 1 only for students with moderate to
using Aevery purf severe disabilities. severe disabilities.

or fAchor al respc

have a student hold the globe, whil For &amplein a social studies less For examplaluring a language less
others point out locations. Ask the expect a student to be able to loca a student is learning toileting skills
student tedd a group. Have the  colors of the states on a map, whil¢ an aide.

student turn the pages while sitting other students learn to locate each

your lap (kindergarten). and name the capital.

Implementation of Adaptations:
Alleducatiaa personnel (including regular education and specialtarteaebposisible for providing

adaptations or accommodations and modi fications
IEP Appendix Eanexampléorm an IEP case manager can use to notify teachers of this responsibility.
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Section
Extended School
Year [ESY]



Timelme;fov ESY Elipibliky Dt minaiion

e SeptembédrFebruary

a. Gather information regarding student progress on all IEP goals (especially after breaks in the school
schedule).

e Priord February 28

a. Make the determination regarding ESY eligibilly &#am meeting (can be done via phone
conference with parents as an IEP Revision).

b. Document the ESY determination on the IEP.

e Prior to Marchsg81

a. Issue the Notice of Recommended Educational Placement (NOREP), if appropriate.
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ot or SN B Rilikyand Detemmination

September - February

Gather data on all IEP
goals (especially before
and after breaks in school
programming)

Prior to February 28th

Make a determination
re-eligibility and revise
IEP accordingly

Prior to March 31st

Issue NOREP outlining
recommended ESY program
for eligible students

e NOREP should provide
specific information
regarding program
including location,
frequency, and
beginning and duration
dates
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Overview

Extended School Year (ESY) services are special education and related services provided to students with
disabilities beyond the regular school yeaeqibEes schoolsptmvide extended school year services if a

student needs these services to reéeigeaappropriate public education (HARBne cases, interruptions in

the school schedule, such as summer break, widtvemantsvith disabilitieslos mary of their basic skilis

takea long time to get those skills back once school begins again. ESY services are provided during breaks in t
educational schedule to prevent this loss.

Conversel¥xtended School Yisaiot day care or respite senl®¥%.is10t a summer recreation program or
other programs or services which are not required to ensure the provision of a free, appropriate public educatio
(FAPE) to a studemven if they provide some educational benefit.

Determination of ESY

An IEReam determines if a student with a disability qualifie@rieri&sié. discussed and decided upon at the

IEP meeting is whether or not the student needs ESY services as part of the special education program. Exten
School Year must be consideotdyear farverystudenwith a disability at the IEP mekkinvgever, there are

certain groups of students that have specific timelines associated with when the IEP must make a termination ft
ESY. These timelines came about flegetfmse titiddmstrong v. KlineThe outcome of this case requires

IEP teams efudents identified aitkism, serious emotional disturbance, mental retardation, degenerative
impairments with mental involveandrgevere multiple disabititidstermine elidityi for ESho later than

February 26f each school yekor students in this target group, the Notice of Recommended Educational
Placement (NOREP) containing the ESY decision is to be issued to parents&noatéemihalines for

other stuehts must allow for parents to have sufficient opportunity to exercise due process rights if they disagree
with the IEP team recommendation for ESY.

ESYDecision
The IEP team makes its decision about providing ESY services by looking at infdingatios dboutl e nt 6 s
performance that has been gathered &bgeareliable sourtedelp the IEP team determine this need
consisbf i nformation regarding a studentds educati on:
yeartayear progresshignay include the following:
1) Progress on goals in consecutive IEPs.
2) Progress reports maintained by educators, therapists and others having direct contact with the student
before and after interruptions in the education program.
3) Reports by parentsegdative changes in adaptive behaviors or in other skill areas.
4) Medical or other agency reports indicating degbmperdiifieulties, which become exacerbated during
breaks in educational services.

Some of this information measures student achlesfenecand aftdireaks from school. The team can also
gather information from teacher so& abefdregndafternt sé ob
breaks. Medical or other agency reports can also be accessed. The llowingguestiul d gui de t |
decision.
A Will the student regress (revert to a lower level of functioning) in skills or behaviors as a result of an
interruption in educational programming?
A Will the student take a long time to recoup (recover) thdnakiths patierns that were lost during a
break in educational programming?
A Will a pattern of difficulties with regression and recoupment make it unlikely that a student will maintain 1
skills and behaviors relevant to IEP goals and objectives?
A Wilalags in services substantially reduce a stude
behavior related to the IEP?
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A Is the student at a crucial stage in mastering a life skill that is related to the {§iRfigieisybself
independendéem caregivers?

A Does the student have a severe disability such as autism/pervasive developmental disorder, a serious
emotional disturbance, severe mental retardation, degenerative impairments with mental involvement ol
severe multiple disabilities?

No ore factor, however, can be used to determine eligibility for ESY services.

Services for Extended School Year

The IEP team will determine which services and how much of these services wiihgepe@stted

school yearhe team may dediaat the student will continue all the services received during the regular school
year, or it may decide that the student will only receive a portion of services or one specific service. This decisi
based on the need of each student.

The IEP teadetermines where ESY will be provided. It can be provided at many different places, like in school ¢
at a job site. It is always provided in the least restrictive environment (LRE) that is appropriate for the student.
means that the student vistbdities is placed in the situation that allows opportunities to be with students who are
not disabled. However, the school district, IU, or charter school is not required-thsatdetbiedsors

just to make the ESY environment lessveestrict

ESY & NOREP

LEA notice to the parent concerning ESY eligibility or ineligibility must be by NOREP. The NOREP only needs
issued if the LEA is:

Proposing to add ESY services to an IEP that previously did not have it.

Proposing to deletefghevision of ESY services from an IEP.

Refusing to initiate the provision of ESY services requested by the parent.

Proposing or refusing to change the provision of the ESY program.

When ESY services are offered by the LEA, the IEP that accompdiffestist d8DRiN the following:
e DescriptioOn of the type and amount of ESY service;
e Projected beginning dates and anticipated duration of service;
e Frequency;
e Location.

Of course, as with all IEP team decisions, the ESY components of the |EPualirtdbminteidspecific
student nee@dsd must be developed with the participation of the parents at an IEP team meeting.

ESY Determination Document:

Each IEP team must determine ESY eligibility eapphgradik isanexampléorm an IEP case manager can
use to assist in determieligipility
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Section
Discipline &
Manifestation
Determination



Disetnline Flowehart: Sudenis Wik ERS

START

First Ask: Did the student violate a code of student ¢

Was the misbehavior
circumstance?0
e Involved illegal drugs or a weapon=
e Involved selling prescription drugs=
e Involved serious bodily injury to ano
person[defined by section 1365 of title 18, Unitg
StateCodé =YES

Other misbehavior=NO

NO YES

Is the proposediscipline a change in placement?

e Any suspension for child with retardation=Y|

e Suspension for 10 consecutive days=YES

e Expulsion (any suspension of more than 10
in a row is an expulsion)=YES

e Suspension/transfer for more than 15 TOTA
in a schogearYES

e Anything else=NO

NO YES

School CAN discipline the student using the same
apply to all students.

e If expelled, student must get enough servic

participate in curriculumpaagress in IEP gog

END

School may place studtean alternative school setting
not more than 45 school days
e Student must be able to participate in gener
curriculum and progress toward IEP goals
e At end of 45school days, Hearing Officederay
new 45lay placement if child is dangerous
School may go through the other steps of this chart
meantime to determine what other discipline (if any
imposed and whether student needs a functional bg
assessment and/or behavior gygan.

A 4

School must hold a meeting within 10 school days w
parent and relevant IEP Team memberswaagke
mi sbehavior a omanifest
disability?
e Misbehavior cagsby or directly and substantis
related to the disability=YES
e Mi sbehavior was a
carry out the IEP=YES
e Change of Placement=YES
School must also have an IEP meeting within 10 day
arrange for a behavior assesgiheat already done) an
write/revise behavior plan

di

YES

School CANNOT imposé
discipline on the student]
the misbehavior

School CAN discipline the student using the same rules that 3

students.

e If parendisagrees with manifestation decision, can ask
expedited hearing (discipline occurs in meantime)

|

lof this Guide entit
lwith Disabilitieso
| explanation.

f

If expelled, student must get enough services to partic
curriculum and progress toward IEP goals END
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S: Diseinling ot Students with [EBS

JuiekTips

Federal, or National

CORPORAL PUNISHMBNArohibited

¢ Not a violation of the Constitution simbesingly excessive
¢ Possible consequences of state tort liability and teacher
termination

PHYSICAL RESTRA[RE&quires prior parental conse

¢ Allowed only when the student is clear & present
to self or others & when less restrictive measures
induding descalation techniques, have proven to
less effective

¢ Requires timely written notice & IEP meeting with
school days unless written waiver by the parents

¢ Allowed in IEP only upon specified conditions, in(
staff training and positatealvior support

o Requires PRtescribed data collection and report
cyclical compliance monitoring

¢ Prone position restraint (i.e., student held down f;
floor) is prohibited.

¢ Not a violation of the Constitution unless shockingly exc
gross departure from professional norms

MECHANICAL RESTRAINT

¢ Allowed only when in IEP agreed to by thegpairen
as determined by a qualified medical professiona

¢ May not be in prone position

Not a violation of the IDEA where within limitatioR of the

TIMEOUT ¢ Possible violation of the Constitution where shockingly |

eProhibite d i f in | ocke| e Nota violation ofthe IDEA where in accordance with th
the studen cannot rea otherwise acceptedits

OTHER o IDEArequiresthe IEPteaandon s i der A posi

¢ Requires positive behavior support program (incl interventions and support
preceding functional behavioral assessment) in tl behavior that i mpedes the

(1) when an intervention is needed to address pri

learningnterfering behavior, and (2) after referral 1

enforcement authoritieso prohibits other aversive

techniquesuch as:

ePuni shment f
disability

o Noxious substances

¢ Withholding meals, water, air, or other basic hu
rights

efiTreat ment of a demea

¢ Methodsriplemented by untrained personnel or
have not been outline

¢ Requireschool entifyolicy and procedures on
behavior support services, including training in

or a mani

of positive behavior supports

¢ IDEA allows reporting a crime to law enforcement authg
prosecution of the eligible student
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Discipline and Suspension Overview:

Laws and regulations have estalpisivediural requiremeindgall public school entities must fatlewit

comes to discipline and suspension of students with disedsdlitiegs dnd regulations thEabs.
Constitutionds due pr oc eintarpretel laythe . S.iSapremdr@urtinoGogs . e e n
Lope}, IDEAPDE Chapter 14, and PDE Chapter 12. For the purposes of this manual, the focus will be on discipl
and suspension for sttslnith disabilitidés.addition to this section, the school should also be famailiar with

schook n t policyghét sng provide further procedural requirements.

The following are the legal requiremelistddents regarding suspendidmnformation can be obtained by
reviewintPEA, Chapter 14, @idhpter 12 dfet Pennsylvania School Code:

Chapter 1P Students andusient Services
[http://pattan.rgebsite.s3.amazonaws.com/files/materials/handouts/docs/SideBySide021209. pdf]

In-School Suspension (ISS)

Studens Without Disabilitie§ive the student prior oral notice and an opportunity to respond plus:

e Notify the parents or guardian within a reasonable time afterwards

e Make provision for the studentds education dur

e Informal HearinflSS exceeds days, provide an informal hearing beforedhg. Ebr the informal
hearing, administration must provide notification to the parents and the student that includes the reason:
the suspension and the time and place of an informal hearinghsadificieod, but within first 5 days,
of the suspension. Provide informal hearing with appropriate school official, where student has right to
guestion witnesses present, to speak, and to produce his own witnesses.

Studentwith DisabilitiesGive the gtlent prior oral notice and an opportunity toplespuotifthe
parents or guardian within a reasonable time aftedwwhedBirector of Special Education/Pupil.Services
® Critical Notelf instruction is not continued during the ISS in accorddntceh t he st udent

IEP, the ISBightcounttoward a formal change of placement, which would require full
special education procedures, including a Notice of Recommended Educational Placement
(NOREP) and the right to a hearing. It is also a denial oThé Birector of Pupil
Services/Special Education can help determine if ISS would constitute a change in placement and
therefore additional due process rights are required.

Suspension af to 3 ConsecutivechoolDays
Students Without Disabiliti€sive oral notice to the student and an opportunity to respond prior to the
suspensioifheExceptionWhen it is clear the student poses a threat to the health, safety, or welfare of the
school community, this informal notice and hearing may beldedagenh s possible afterwards.
e Immediately notify the parents aath#reschool district officials as requineting.
e Give the student the right and responsibility to make up missed work and exams.

®» Student with Disabilities)se the same3May suspension procedures as for students without
disabilitiesf instruction is not continued during the suspension in accordance with the
studentds | EP, the suspensi ®heDiecondfPupilbe consi
Services/Special Education can help deténenisigsipensiovould constitute a change in
placement and therefore additional due process rights are required.

®» Student with Disabilities Diagnosed with Mental Retardatisstes aformal change in

placementwhich requires full special education procedures, including a NOREP and the right to a
hearingexceptionnUnl ess the studentds actions involve
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serious bodily injury. If this gécurgdiately contact the Director of Special Education/Pupil
Services

Suspension of 4 to TbnsecutivéchoolDays
Students Without Disabiliti€sive oral notice to the student and an opportunity to respond prior to the
suspensioifheExceptionWhen it is clear the student poses a threat to the health, safety, or welfare of the
school community, this informal notice and hearing may be delayed until as soon as possible afterwards. Ir
addition:
e Providevrittemotification to the parents arstutlent that includes the reasons for the suspension and
the time and place of an informal hearing sufficiently in advance, but within first 5 days, of the suspensic
e Provide informal hearing with appropriate school official, where studentktsmiglitnesgas
present, to speak, and to produce his own witnesses.
e Immediately notify other school district officials as required in writing

®» Student with Disabilitiesise the samel0day suspension procedures as for students without
disabilitiest instruction is not continued during the suspension in accordance with the
studentds | EP, the suspensi ®heDiecondfBupilbe consi
Services/SpecialUeation can help determine if suspevsidtd€onstitute a changéaicement
and therefore additional due process rights are required.

®» Student with Disabilities Diagnosed with Mental Retarddtisistep isfarmal change in
placementwhich requires full special education procedures, including a NORERand the right

hearingexceptionUnl ess the studentds actions involve
serious bodily injury. If this odecurgdiately contact the Director of Special Education/Pupil
Services

Suspension of More than 10 Conseciliaas or More than 15 Cumulative Schoot Dalyis step were to
occur, it is common practice the school district solicitor will be involved.
Students Without Disabilitiéghe following are the various steps to imafemeahsultation with central
administration and/or district solicitor
1. Notify the parents by certified mail of the charges and provide at least three days notice of the time al
place of a formal hearing, a copy of the expulsion policy, notice that legal counsel may represent the
stueknt, and the hearing procedures.
2. Keep the student in his current class unless informal hearing determines that
e Student would constitute threat to health, safety, or welfare of to others, and
e |t is not possible to hold the formal hearing within 10 days
Nok: If the student is determined to be a threat, the student may be excluded for more than 10 schoc
days, but not more than 15 school days without a formal hearing, unless trengéties agree
student excluded shall be provided with alternativa.educa
3. Provide a formal hearing with the school board, its committee, or its hearing officer, where student ha
these rights:
Choice of private or public hearing
Right to counsel at own expense
Requirement that attorney prosecuting the stejesriabe from and
Not subordinate to the attorney advising the board
Names of adverse withesses and copies of their statements or affidavits
Right to confront and cross examine these witnesses
Right to testify and to present his own witnesses
Record of ¢hhearing
Right to judicial appeal
Make provision for compulsory sgestudent if parents are unable to provide education

S G L N
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®» Student with Disabilitiestave the specified team, including the parents, determine within the 10
schootlay period whether the miscondungisifestation of the disafsibty sectidn this

manual on manifestation determjnétiosm team determines that the misconduct is not a

mani festation of the st udesahediscipkhanspaobeddreias v, t

for students without disabilities, except that it must continue to provide FAPE, or implement an Intel

Alternative Education Setfitige team determines that the misconduct is a maaoiféstation

st ud e nityahe foltbwirsganhbsi dccur:

1. Have IEP team promptly conduct a Functional Behavior Assessment and then develop a Positive
Behavior Support Plan or, If the student has an IEP that includes a Functional Behavior
Assessment and Positive Behavior Supgiorelaré, and then

a.Return the student to the current placement;

b.If the parent agrees, move the student to a new placement;

c.In the three specified special circumstances (weapons, illegal drugs, or infliction of serious
bodily injury) unilateralljeimentnterim Alternative Education Setting

d.In other cases of dangerousness, arrandedqracedsearin@r parent agreement
to place in an interim alternative education setting while a reevaluation is conducted

e Student with Disabiliti€iagnosed with Mental Retardatfidms step isfarmal change in
placementwhich requires full special education procedures, including a NOREP and the right to a
hearingdlmmediately contact the Director of Special Education/Pupil Services.

ManifestatiorDetermination

A Manifestation Determination is a process, reqeitadibigtialstiv Disabilities Education Act (IDEA 2004),
which is conducted when considering the exclusion of a student with a disability that constitutes a change of
placement.

STATUTORY REQUIREMENT8anifestation determination must be conducted when a disciplinary change of
placement occudsciplinary change of placement occurs when a student with a disability, because of a violation
the school code of amtdis removed from his/her current educational setting for:
¢ More than 10 school days consecutively, OR
+ More than 15 school days cumulatively in a school year, OR
+ When school dayslELconstitute a pattern of exclusion, OR
+ An exclusion of even one sdagdbr a student with mental retardation, OR
+ Under the following circumstances, school personnel may unilaterally remove a student to an interim
alternative educational setting for not more than 45 school days without regard to whether the behavior
dg¢ er mi ned to be a manifestation of the student
1. Carries a weapon to or possesses a weapon at school, on school premises, or to or at a school func
under the jurisdiction of a local educational agency (LEA);
2. Knowingly posses or uses illegal drugs, or sells or solicits the sale of a controlled substance, while
at school, on school premises, or at a school function under the jurisdiction of an LEA,; or
3. Has inflicted serious bodily injury upon another person while achdub@lrenises, or at a
school function under the jurisdiction of an LEA. In these circumstances, the LEA must notify the
parent

Manifestation Determination Process

Withinl0 school daye f t he deci sion to change the studentos
relevant members of the IEP team conduct a review to decide if the behavior of concern is a

mani festation of the studentés disability. The te
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1. Was the behavior caused , or directly and substantially
OR

2. Was the behavior a direct resul t of LEAOGs

(IEP)?

I f the answer thebemavidhahmanifestgtiont st h e n st ®hd IEMTeabngnasteitherra b i | i
1. Conduct a functional behavioral assessment (FBA),.BAldsxtiocenducted a FBA before the
behavior that resultaédhange of placement occurred, and implement aibedrseiatiah
plan (BIP) for the child; or
2. IfaBIP already has been developed, review theBdiydtnds necessary, to address the
behavior; and retilma child to the placement from which the child wasmis®tteslparent
and the LEA agtea change of placemepageof the modification of the BIP.

I f t he ans we r,thé¢behaviooNOR manifestationf i d mse is SThaibtdderd dagbed i sabi | it
disciplined in the sanag@ner as a student without a dishbilitgs violated the same or similairamubiuct.

PaTTAN has developed a Manifestation Determination Worksheet for Teams to use. It can be found at:
http://www.pattan.nesfflehavior/MabiétermWksht100809

SpecialEducationServices inAlternativeEducationSettings

Any student who is suspended has the right to make up the reissml Thiskstate law applies even if the
suspension is so short thatittbeso u nt as a f clhfa nag es ci hno opll aficcehneenngte. sO t h
student with a disability, federal law requires the schoolhe stadestitha free and appropriate public

education (FAPE) When t he s chool stuilentfa disgigise readores, it musaholé@ an¢ER t 0
meeting to schedule a functional behavior assessment for the student éfreadyhidsen don€his
assessment should give the | EP Team i gsbéhaviomaadt i on o
give the Team suggestions on how to prevent the misbefieh@diEP Team should also write or revise the
student s behavior plan.

Discipline and’houghtTo-Be Exceptional
The law says thgtublicschookntity s consi dewéedgeohawhatikhe student

situations:
1. Prior to the incident, the parents had expressed a concern that the student needed special educatior

writing to the studentds teacher or school a
2. Prior to the incident,gheent had requested an evaluation; or
3. Prior to the incident, the teacher or other

pattern of behaviootioers, the principhé director of special education or other supervisory
personnelfehe school.

If none of these rules apply to the situation, a student can be punished by the school under the rules that apply
students who do not have disabilities. However, if a parent asks for an evaluation while a student is being puni:
(for @ample, parent put in the request after the student was sent to an alternative school or expelled), the schoc
must conduct the evaluation quickly.

It is important to note that a school does not have to treat the student as eligible andddlicatittre special
discipline rules(if) the parent has refused to allow the school to evaluate the student in the past, (2) the parent I
refusedpecial education services for the student in the past, or (3) the school evaluated the student in the past
concluded that the student did not have a disability.
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Rulesfor Bus Suspension

A proposed suspension from the school bus is alsothebgeche rules as a proposedofschool

suspension if transportatien | i st ed on t he s Farekample,d astuddbtRictssoatora  r e |
the bus, the school may want to suspend the student fronathextesded permidime (example three
weeks) Ifthisisthecasedndis transportation is | i sitconbtitvlesa a r el a

fichange i n pl ace mebdschnol dags arowghe schoolimast hbld a manifestatton t h a n
determination meeting withischool dayand also must have an IEP meeting to arrange for a functional
behavior assessment and draft or revise a positiyv
behavioisa manifestationhi$ disability, then the school cannot change his placememnés® ool

days the student must be allowed back on the bus). Remember that even one day of school or bus exclusion i
fichange in placement donfor a student with ment al r

DisciplineProhibited

Pennsylvanigase lavprohibits public school dntity ever using the following types of discgilideritasvith
disabilities:

e Corporal punishment

Punishing a student for behavior that is a manifestation df thesstuden s abi | i ty

Using Anoxiousodo substances (for exampl e
Withholding meals, fresh air, or water
Serial suspensions
Electric shock
Locking or keeping the student in a room, space, or box from which she cannot easily leave, and
Any treatent that is demeaning

. Ppep

School Discipline for Students with Disabilities

The Educational Law Center published #a0Q@8sist parents in the area of discipline of students with disabilities. The
following information is the Educational Law Centers message to parents:

What Punishment Can the School Impose on a Student with Theasghioet cannot punishidestt with a disability

more harshly than it would punish a student without a disability under the same circumstances. Sometimes, the rule that th
student broke allows the school to suspend a student, expel student, or transfer student ito Reatisghschaaften
called alternative education programs for Adisgeca pti ve
education law. The full protections of this law apply only if:

he

1. The penalty the school disteécti® ki ng qual i fies as a fchange in pl ace
2. The behavior was a fimanifestationd of the student ds
3. There were no fispecial circumstances?o.

Is the Proposed Discipline a Change in PlaBemstudents with mental retardation who ptteliischool districts or
intermediate un#sysuspension or expulsion is considered a change in plexemaimane day suspension. Students
with other disabilities who have IEPs and who attend public school district and intermediate units
0 A suspesion of between one 1 and 10 days is not a change in placement, so the school can suspend a student for t
length of time without following any special rules. However, remember that the school district must still follow the ru
that apply to all stats.
0 Any exclusion from school for more than 10 days in a row is an expulsion and a change in placement.
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0 Suspensions totaling more than 15 school days throughout the year are a change in placement. For example, if a
student has already been suspendigd {6) days, and then again for 10 days, the next day of suspension would be
a change in placement.

0 Suspensions totaling betwedn31 days t hat amount to a Apatternd can
i f the st ud esospendioasgdyowsshoiilg @rsidezif: n 0 o f

®  The student has been suspended for a total of more than 10 days in a school year and another suspension is

being proposed;

The student is being suspended f avhichthedtudenthasr t hat

previously been suspended;

The length of each suspension;

The total time the student has been suspended; and

How close together the suspensions have been.

A transfer to another educational setting (including an alternativaeehtdwhf@0 school days in a row

OR more than 15 total school days in the school year is also a change in placement.

'\ A 2 SN 2

If the proposed discipline is NOT a change in placeheepyblic schgnaydiscipline a student using only the rules that
apply tehildren without disabilities.

If the proposed discipline IS a change in placethergchool must hold a manifestation determination meeting.

Was the behavior a mani f The schoolmashhave & manifestation deterimieetingd s di s a |
with10 school daysef its proposed discipline that would constitute a change in placement for a student. While awaiting the
meeting, the school may not transfer a student to a new salmdebdettirgg st udent 6 s migsnberhavi or
serious injury to another person, or if a Hearing Officer has found that keeping the student in the same program would be
dangerous for the student or others. These fAspeci al C i
detail below.

School Discipline for Students with Disabilities:

The parent and any members of the IEP Team that the parent and the school agree are needed need to attend the manife:
meeting. The Team shoul df irleev,i etwh @ nd tou dmeart ti on If E R,m tt chaec Ise
from the parent and then ask two questions:

Was the studentds misbehavior caused byForexampledi rect!l y al

1) ifthestudenthab@ ar i ng i mpairment and did not follow the
because he could not hear the directions, the Team should decide that the misbehavior meets this test.

2) Was the studentodés misbéhalvVuoe adodfoétowr ébel stofle
For example: A student might have a behavior plan allowing her to go to a cooling off room (like the guidance
office) when she is upset. If the student yells at a substitute teacher who has refusduetguéaldrerego to t
of fice (maybe because the substitute does not Kkno
meet this test

If the answer¢thequesti on i s Ayeso, the Team must conolfudert hat
disability.
If the Team deciWASs iimenisteseati oenbebfavi oe di sability,

expelled, or transferred to a new school setting as punishment for the misbehavior. The only exdeptidne ard ifdhe
misbehavior involved drugs, weapons, or serious bodily injury to another person. In addition, the IEP Team must conduct &
functional behavior assessment for the student unless one has already been done. The school must also either develop a
posiive behavior support plan or review and revise the plan that already exists.

I f the Team deci daMASNO&a th nahnei fsetsutdaetnitoonsd boefh atvhieordi sabi | i
the same way it disciplines students whdaeendisabilities. This could includeertorigansfer to a new school or an

alternative school, or even an expulsion by the local School Board. However, even if the student is expelled from school, tf
student must still receive special educaficesseonstituting FARE. school or school district considered, and gives the
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family the opportunity to agree or disagree with the proposal. If the family disagrees, they can requesilmediation or a spec
education due process hearing.

If the pard requests a due process hearing to challenge the manifestation determination, the hearing must be concluded wi
20 school daysind the Hearing Officer must reach a det@ioome school daysf the Hearing Officer agrees with the

school thatte st udent 6s behavior was not a manifestation of t
stays in effect. If the Hearing Officer agreepaigntheh at t he student 6s behavior was ¢
heamg officer must order the school to return the student to the placement he/she was

What happens if the school deci des t haandthéparenst udent 6s
disagreesl? the school decides that the behaviorwaat a fmani festationo of the disa
school should give the family a Notice of Recommended Educational Placement/Prior Written Notice or NOREP/PWN that
explains the change in placement. The school must ingludedcog he A Pr ocedur al Safeguard
explains students6é and parentsé | egal rights) with the
district is proposing to discipline the student and why. It alsorgiyésftmmédion on what other options in before the

misbehavioHowever, in the meantime the school district can move the student to an alternative education setting.
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Evaluation



I mendei rueaicom uallation Hnelngs

¢ Neither IDEA or PORapter 14 establish mandatory timelines when a school entity
must respond to a parent request for an IEE.

¢ A school entity cannot unreasonably delay a request for an IEE.

e Best practice has established a school entity should consider responding to a
parent 6s r equesfiooldagsr an | EE wit hin
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e o Exucabion Evalsation Hlow Girart

Parent
Requests IEE]

A

School Entity Is the
Asks for |¢ Request in
Request in No Writing?
Writing

A 4

School Entity

A 4

Determines If

Wil School Entity sends
School Entity ~ae——  Approve or — alet:z\l'lit: praerel:](:st
Files for Due Den Deny Request PP R

Accompanying letter
must include School
oyiArieQa

Process

for IEE.

Upon Receipt of IEE, IEP/MD
Team Must Consider Results
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Overview

An independent educational e vnandependequalified ¢x@minBrEad ) i s
person who does not work for the school district). A qualified examiner is defined as an individual who meets tt
same requirements as a school district employee. It is important that if a school is to consider the results of the
independent evaluation, the person conductingiehlEEY e t he same ficredenti al so
district or intermediate andthe evaluation meets the saitezia the schewititywould use to evaluate

students.

Parents Right todquest IEE

Parents are always entitled to an IEE, [830DER?2 (a)(1Hlowever, parents are not always entitled to an IEE
at public expen@ee., paid for by the school district or LEA) §3OCER (b)()].

The regulations state thaptlic agency is permitted to ask the parent what their reason is for rejecting the
school 6s evaluation. However, the | DEA is al so c
reiterates that the school entities inquiry cansonhalpiyedelay the decision to either request a hearing or agree

to fund the IEE [34 GBRO0.502 (b)(4)]. Since there is not a set period, it is very important to promptly respond to
any request for an IEE at public expense, as a failure to altuse th.eeduest a timely hearing) could be
interpreted by a hearing officer as a tacit strat
would suggest the school entity should act within 10 school days unless docuraayuat@ffehomess

been attempted and a timeframe of 10 school days cannot be adhered to by the district or intermediate unit.

Procedures WhdpareniRequests IEE

A parent needs to make the request in writing to the Director of Special Edndatsenigpidigector of
Special Education/Pupil Services must review th&hmegetsiol entity must notify the parent indicating
approvabr denial ofie request. the school entity denies the réquessiEE at public expense, the disistt
request a due process hearing

If the distrior intermediate unit (for early interventiapmolygs the requeshe following guidelises
recommended tofbkowed:
e Completion of 0Rel e Raseatmosfsigh forteleasend informatiod to share m( s )
current evaluation report and IEP, if avaitatile Independent Evaluatar.release should also
require the evaluator to release all information to the school district or intermediate unit.

e Requirements of IEE:
0 TheDistrict or intermediate unit will require as part of theavalosgiomtion of the student
int he st udeducdtional settingr unlessthe student is not then in such a setting. The
evaluator shall obtain information concerninfgiimapee of the student directly from at least
one current teacher of the student, unless the student does not have a current teacher.

e The IEE Nesdo Comply to Following Guidelines:

(a) A clear explanation of the testing and assessment results;

(b) A completeummary of all test scores, including, for all standardized testing administered, all
applicable full scale or battery scores, domain or composite scores, and subtest scores reported in
standard, scaled, escbre format;

(c) A complete summary of all inffomwdbtained or reviewed from sources other than testing
conducted by the evaluator;

(d) Specific recommendations for educational programming;

(e) The evaluator must sign the report;
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() The complete report must be submitted to District/Intermediate Uyitnvithnsuioraigsion to
the parent.

(g) Administration of all testing and all assessment procedures should rule in or rule out the existence ¢
disabilities defined in IDEA and Chapter 14. These disabilities include Traumatic Brain Injury, Hear
Impairmengpecific Learning Disability, Gifted without disability, Mental Retardation, Orthopedic
Impairment, Emotional Disturbance, Speech or Language Impairment, Visual Impairment, Multiple
Disabilities, Autism, and Developmentally Delayed (early intexrvéxinmstistion of
assessments nadd bebasedn the reasonable suspicion of above stated disability(ies) expressed
by staff, parengsd/or evaluator.

Timelines for IEE:
NeithelDEA nor Chapter 14 delineates a time frame when an IEE nhetstlbe comp
Payment for IEE:

After the school entity has approved the request, a letter should be sent to the parent. The contents of the lette
should include:

®» An assurance that the school district/intermediate unit will pay for an independent educational
evaluation as long as the evaluation meets all of the requirements of an appropriate evaluation
identified under section Procedures when Parents Requests IEE;
®» A direction that the school district/intermediate unit shall not pay for the evateties until it
directly from the evaluator a complete copy of a report of that evaluation and determines that the
evaluation meets all of the requirements of this procedure;
®» A request that the parents consider accessing reimbursement for all orystioofftbeneval
public or private sources of insurance or reimbursement. However, the district will make it understo
to parents that any reimbursement not covered by such sources, will then be assumed by the distric
®» Directions that the parent is reslediosiarranging for the evaluation and for ensuring that the
evaluator contacts the Office of Pupil Services/Special Education to arrange for payment of the
evaluation. If the evaluation has already been conducted and paid for, the correspasglence shall a
the parent that the school district/intermediate unit will not reimburse the parent for the reevaluation
until it receives
(1) A complete and unredacted copy of the report of the evaluation and determines that the evaluati
meets all of the requiremadritss procedure, and
(2) Documentation substantiating that the parents paid for or incurred the obligation to pay for the
evaluation without reimbursement from a public or private source of insurance or reimbursement

The District Office of Pupil Sefspmsal Education shall send the correspondence to the parent by certified mail
or by other independently verifiable means of conveyarmugearmbpynaf school district/intermediate unit
procedure as outlined inssectkEBa. AiProcedures When

Allowable Number of IEESs

Certainly the cost of going to hearing is a factor to consider whenever a district is deciding between requesting |
hearing to defend its own evaluation or paying for an IEE. However, the IDEA regulpaoastssataithat a

entitled tonelEE at public expense each time the publicagéducis an evaluation with tiagrarent

disagrees. Obviously, the parent is free to obtain as many IEEs at their own expense as they wish

34 CER300.502 (b)(5).
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Guidelines Once an |IREceived

The school entity naatsidethe results of the IEE. Regardless of who funds the IEE, the district/intermediate uni
or the parent, if the IEE is shared with the district, the district/intemmegiansideittise results with

respect to providing FAPE to the student B3 OER. 502 (c¢c) (1) ] . I't is import
obligation is only to Aconsidero the results of a
musgi ve the | EE or that the district must incorpor

program. This is true even if the IEE was at public expense.
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Revocation of
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Education



ReocatiomofSiecral Edusation Tinelines

¢ After the school receives a written request from a parent, the school district must
issue a NOREP/PWR withinalendar days

e Revocation of services will commencel tindhe
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euocatiomof Sueetal Edugation Elow Ghart

District must issue
NOREP/PWR within 10
calendar days

services
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Overview of Revocation

Revocatiooccurs any time subsequent to the initial provision of special education and related services when a
parent of a student revokes consent in writing for the continued provision of special education and related servi
When this occurs, the schooltdistric

0] Must provide prior written notice in accordag®@0b08 before ceasing the provision of
special education and related services. Written notice is defined as issuing of a NOREP for
revocation;

(i) May not go to due process to maintain servicasdertie

(iii) May not continue to provide special education and related services to the student;

(iv) Will not be considered to be in violation of the requirement to make FAPE available to the studer
because of the failure to provide the student with furtleeluspéoimand related services;
and

(v) Is not required to convene an IEP Team meeting or ¢tiERelople#300.320 ar§300.324
for the student for further provision of special education and related services.

The regulation goveritegocatioprovids that a student who was previously identified by a school district for
special education or related services under BrdptEAlay be withdrawn from services by his or her
parent(s) at any time and for any reason, provided that such itiwitawal is

There are five points to remembeRashacation

1)

2)

3)

4)

5)

Revocatiomf consenmustbe in Writing
Aparent may request his ostoeleri s wi t hdr a wa If a parerareduegsts ibarallyi ask wr i t i
the parent to put it in writing.

Parents cannot revokemeservice:
Revocatioof consent requires the district toalksmecial education and services. The parents cannot
submit aevocatiofor some special education programs or sBeioestiois all or nothing.

Districe may not invoke due process and/or mediation procedures to dispute thetPa s

attempted revocation of consent

Despite the fact that the best interests of th
withdrawal of their student froradéiet of special education, school digigtst challenge

revocatiothrough thBispute Resolution procdss. grecludes districts from seeking a ruling that

special education sewviveist be provided to a student.

FAPE and Service After Revimra

AfterevocatigrDistricts will not be bound to provide FAPE to th®sicmlenbcatioaf special

education services has been properly affected by way of parental written consent and the issuance of a
NOREP/PWN, school districts are ndolmmgeto provide a FAPE to that particular student. The

student should be treated as a regular education student from that point forward.

Discipline AfteRevocabn of Consent Goes into Effect:

Regular discipline rules apply. The district vbeubdmsitdered to have knowledge that the student is a
student with a disability who needs special education and services and not required to determine wheth
the conduct was a mani festation of ethe student

Record=f Students When Parent EldR&ssocation

Districts will not have to remove references to special education services and eligibility from a withdrawn
st udent ®aentalithdrawel of a student fronh specaion pursuant tordgslation does not
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require school districts to remove special educat
preserve these records. Parents who have realized that their student is not receiving the supports and services
he or she needs may | ater have second thoughts, op
instances where it will be vital forddistiiemonstrate that theperly identifiedd programedfor those

students.

Procedue Required fdRevocation
The foll owing ar e telhoeatigkireguested:ct 6 s requi rements

1. Parent must submit a signed, dated, written request revoking consent for special education
programs and services.

2. The district must issue pritren notice (NOREP/PWN) within a reasonable period of time.
PaTTAN has provided an example NOREP to use for revocation of services. Click on this
website link to reviemyw.pattan.nego to Special Education Fqrage 4 and scroll
down.

3. Reasonable notice is defined as ten calendar days.

4. The parents are informed that all special education programs and services will cease on the
el eventh day from the receipt of the pare

When Parents Disagrieegardindgrevocation

If both parents have legal custody to make education decisions, either parent may revoke consent. According t
Letter to Cox, staff in the Office for Special Education Program (OSEP), United States Department of Educatior
stated it one parent could submit a written revocation of consent to cease special education programs and
services even though the other parent disagrees. Even though both parents may have educational rights, one |
can stop education programs and senddbs &ocal education agencyiisi bi de by t hat pare
The LEA would issue notice in accordance with 34 CFR 300.503 and cease providing special education progral
and services. If subsequent to the revocation of consent by opequpresit f@anan evaluation would be an

initial evaluatiom.he L EA and the dissenting parent cannot uUs
consent.
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Exiting fronBpecial Education

Thegoal of a special education program should be tc¢
weaknesses can be remedied to the point where the student no longer nee @ spesiatieetsith

significant disal@ktivill always require specially designed instruction, but,@hsosmagoint in their

education, no longer require special education supports and services.

A studentds | EP Team can deci de t ltest Fottinstancesda uden't
student who had been receiving services due to an emotional disability may have improved so much that the st
no longer needs special supports in school. A student may be learning at or allovedvadeddvah all
PSSAsubtests nd no | onger requires special services (al
for special education just because the student is passing from grade to grade).

A student becomes ineligible for special educatien iftpg/sad uat es from hi gh school
disabilities have the right to attend school and receive special services until the end of the school term in which
turn 21) whichever comes first.

Before a Student C&nxit SpeciakEducation Services

The school must reevaluate the student before deciding that the student is no longer eligible for services. The ¢
must then give the parent a Notice of Recommended Educational Placement/Prior Written Notice (NOREP/PW
that explas why the student will no longer receive services and on what information the school based this decisi
On the NOREP/PWN, the parent must check whether the parent agrees or disagrees with this decision. If the
di sagr ees wi brhtorentoee the studeniofrond specidl edudgatsom, the parent can ask for mediation
or a special education hearing to resolve the dispute. If the parent does disagree and asks for mediation or a
hearing, the student will remain in special educadtedisitite is resolved.

Reevaluatiosuidelinesor Exiting Students
The IEP team should develop referral questions to be answered to assist the team in determining if a student ni

longer requires special education supports and services. Thesfitowsiagegsome ideas the team can
considebput idoes natonstitute an exhaustive list of ideas

e What is the studentbds academic funct i otioingato mpar ec
grade level

e What i s t hreansetonRS8Aandbencipneark fissessment of the school district?

e Whatdest he di strict based assessments tell the teal
student6s peer group?

e Does the student ds emot iiatelyacdpe With emotionsinrasafe@ndal | ow |

appropriate manner?
e I's the student able to demonstrate appropriate &
e Does the student manage his/her behaviors in an appropriate manner thétoegmotieter
students?
e Does the student need related services supports and services to access the general education curriculum?
(Identify related services)
¢ Does the student attend school on a regular basis and over a prolonged periogedriithe (school

Exiing Procedures from Special Education

1) Forastudent who no longer aspdcially designed instruction, a reevaluation is proposed by the IEP
case manager, amckevaluatida conducted
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2) The Reevaluation Report is prepared by the IEP case manager and/or school psychologist (or by
speech/language therapist for those stutesegprimary disabgitgpeech/Language Impairment).

3) The Reevaluation Rejsgprovided the parent/guardian days priortive IEP meeting.

4) The case manager completes the I nvitation to P
parent/guardian. A copy of the Invitation Lett@if nogfication is provided to all members of the IEP
team(psychologist, counselor, regular education teacher(s), OT, PT, speech therapist, OVR, behavior
special, I . U., Tech School, etc.). A copy of
effort to invite the parent/guardianEftheeéting.

5) The IEP meeting is held, at which time no IEP is prepared but an IEP meeting signature page is used to
document attendance. A Chapter 15 Service A(Fe¢plamyrPlan for reasonable accommodations
to regular educatioay be preparedtbg IEP teaand specifyirgy regular education
accommodations that are proposed for theishabessary

6) The parent/guardian is asked to sign a NOREP that includes a statement that the student is returning to
regular education as wdheasatioale for the return to regular education only

7) The completed packet, containing all original documents as specified on the Special Education Docume
Transmittal slip (RR, Invitation to IEP, IEP signature page, and NOREP) is sent by the IEP case manag:
the Supervisor of Special Education. A copy of all completed special education documents is retained &
building level.

8) Theinformation is recorded to ensure accurate information for Penn Data Special Education Child Count

Parents Wants Studentt@f Special Education

A parent can decide he/she no longer wants his/her child to receive special education. If this is the case, a par:
can request revocation of services. (Refer to Revocation Section of Manual)
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Procedral Saigyuards Timglines

e Must be provided to the parente per yedor students already receiving special
education supports and services

e Muste given upon initial referral or parent request for evaluation

e Must be given when a complaint is placed hg gagdPennsylvania Department of
Education

¢ Must be given when parent requests a copy of the Procedural Safeguards

e Must be given when there is a manifestation determination hearing

Must be published on satistrictvebsite

Propose script for IEReam Member

AfiThese Procedur al Safeguards are your rights as
your studentébés rights and what to do and who to
youst udent s program please .contact

Link to Procedural Safeguartiip://www.pattan.net/files/Forms/English/PBI809.pdf

Link to PaTT Ahbt@/parddtpattanmet/ Page s :
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Overview of th@ffice for Dispute Resoluti(@DR)

The Office for Dispute Resolution f@pRpdr.pattan]istthe agency®ennsylvania that coordinates the
administration of the statewide special education dispute resolution system. There are several official processe
place to assist when a dispute arises. These are:

e |EP Facilitation

¢ Mediation

¢ Due Process Hearing

Theserocesses are used to resolve disputes between a parent and the Local Education Agency (LEA) respons
for providing the student with an education (e.g., a school district, intermediate unit, charter school or Departme
Corrections). These dispdansern the identification, evaluation, educational placement, or the provision of a free
appropriate public education (referred to as FAPE) for students with disabilities, students who are gifted, protec
handicapped students,sindentsvith disalities

Informal Meeting

Often, if a parent disagrees with an educational issue involving their child, the first and best step to take is to as
meet with the parent and members of the school team to discuss the concern. Thisnmaagidmbtall that is
resolve the matter to the parentds satisfaction,
request for due process may continue to run while such a meptinglibeddt so that a request for an

informal meeting shadtibe delayed.

IEP Facilitation

IEP Facilitation is a voluntary process that can be utilized when all parties to the IEP meeting agree that the pre
of a neutral third party would assist in the facilitation of communication and thenguotassifioPdiaftihe

student. This process is not necessary for most IER iheetirgg often utilized when there is a sense from

any of the participants that the issues at the IEP meeting are creating an impasse or acrimonious climate, and i
be helpful to have a neutral, trained facilitator guide the process.

The facilitatorés primary task is to assist the I
on developing the IEP while addressing any disagreemerssdeatuniay the meeting. The facilitator does

not make recommendations or decisions for the IEP team. The members of the IEP team remain the sole deci:
makers.

Either the parents or LEA can request IEP Facilitation; however, since thenpaogelsstls palties must
agree. If either the parents or the LEA decline to participate, facilitation cannot be used. Therefore, both partie
must sign a request form that is available from ODR.

Mediation

Mediation is a voluntary process in wigiaketiteand the LEA involved in a dispute regarding special education
both agree to obtain the assistance of an impartial mediator. Mediation is available whenever a due process he
is requested or it may be requested by the parent of schiodirgiatitt®solve a dispute rather than initiating

due process.

When one calls to request mediation, the ODR case managdee fequeastdd the other pdayally within

10 days of the request, the case manager establishes a date, tinfa, tyechpdatiation. Mediation sessions
are scheduled for an entire day but typically last three to five hours.
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If parents want to bring advocates or educational experts, parents are responsible to invite participants and pay
fees they require. ¢ time, attorneys do not participate in mediation.

The goal of mediation is to establish a positive relationship between parents and school personnel through
collaborative problem solving. Any agreement that results from this collaboratibessandivieenit

because they created it together. The mediator does not decide what outcome is correct for the parties. If an
agreement is reached, the mediator will develop a written agteerasaistétite of the paifies.parties

determinthe terms of the agrent and compose the worlinarties (parent, LEA, and mediator) sign the
agreement. Copies of the agreement are distributed to théquarties@ion of the medfitite agreement
requires a c¢ hanhpsechdolor sthbokdistsidt ahalle hotd &rslEPI medRing to make the changes
to the IEP. If the school signs the agreement but does not follow the agreement, a parent can file a complaint w
Bureau of Special Education to enforce the IER;curgmtenforce the agreement.

Due Process Hearing
If a parent files for due process or discusses with a staff a member of the school that they want a to go to
due process, the Director of Special Education/Pupil Services needs to be daombzctiedky.

Due processidae g a | proceeding presided over by a hearing
educational progrdarhere are many legal requirements and timelines associated with trosexrsigint dihe
this process will be olithe special education office. There are some specific requirements mandated once a due
process request is initiated. Since thenatiiliney representing the school entitpsirikelhe parent,
many of the mandated processes will bedeanseyVith this, there are requirements the school district or
intermediate unit must adhere to during this Phedediswing is just a snap shot of the requirements
e Within 15 calendar days of r e odeiiovtd initgtiomadd i ¢ e
due process hearing the LEA must comesoleiidon meetingith the parent and the relevant
member(s) of the IEP team who have specific knowledge of the facts identified in the due process
complaint (within 7 calendarfdaggpedited hearing).

0 The purpose of the resolution meeting is for the parents to discuss the due process complain
and supporting facts so the LEA has the opportunity to resolve the dispute. A resolution
meeting gives the parents and the LEA acheorgetogether to avoid a due process
hearing. The parents and the LEA determine which members of the Individualized Education
Program (IEP) team will attend the resolution meeting. Participants include the parents, the
LEA representative who can neaigahs on behalf of the school, and any IEP team
member who has relevant information about the issues that are beiSghtistussed.
districts may not bring an attorney to the resolution meeting unless the parents bring an
attorney

e If the LEA has mesolved the due process complaint to the satisfaction of the parents within 30
calendar days of the receipt of the due process complaint, the due process hearing may occur (15
calendar days for expedited hearing).

e If the LEA resolves the due processiobmapthe satisfaction of the parents within 30 calendar days
of the receipt of the complaint, then the timelines end.

Student Placement During Mediation or Due Process
I f parents or the school have tagyupatedi meHHi atoon

program until the disagreement is resolved. That means that thet stteogedme program until the
mediatioand hearingave ended.
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Overview

Each year, children receiving services from Preschool Special Education transition to school districts. This proc
mandated by regulations and there are required tasks that TinesBaoeau. of Special Education (BSE) and

the Bureau of Earlyriveation Services (BES)eloped Basic Education Circular (BEC) daétlgd

Intervention Transition: Preschool to-Sghodrograrns assistchool entities with this process. This BEC can

be obtained by going to the following link:
http://www.portal.state.pa.us/portal/server.pt/community/purdon%27< estdyuiestré®tion _transition  p
reschool programs to selgei programs/507334

Students eligible for transition to-sgeaoprograms are either eligible for Kindergartamsidared Age of
BeginnerKindergarten Eligibl& eligiblgyre stdents eligible begin the kindergarten prograne district. It

is important totethat prents have the option to keep their kindergarten eligible children in preschool special
education for an additional Yézen this option is chosen, thel stitiviat is responsible for the costs of the
program during this yAge of Beginnerare defined as students who are eligible for first grade. If a student is
classified as age of beginner, the student can go right into first grade and theedisinéctheachidd to

attend kindergarten.

TheTransition Process for District Seavby the Delaware County Intermediate Unit

e In January, an informal evening meeting is made available to families hosted by the DCIU, to explain the
transition process and answer questions. District representatives attend this meeting.

¢ By FebruarytlthePreschool Special Education programs should identify all children who are approaching
age of K or grade 1, notify families that if the child is K eligible she can remain in El for another year anc
about the transition process, convene a meeting (hdlsthbewsttended by a school district
representative) and ascertain whether the family intends to enroll the child in the school district the follo
year.

e Notice of Your Chi | ddareqlinechdocsimentitbensent bptbSlidoh ool Ag
parentsio later than Februbnn additiomeNot i ce of Opti on$sinflwWed Your C
with the documeBathof these documents can be found online at
http://www.pattan.net/files/Forms/English/EI/TMN111209.pdf

e Transfer of Recoid$ a child is no longer eligible for preschool special educatibntservicest ud e nt 6
recordgannobe shared with school districts without parental consent (§301(14) of Act 212 of 1990). It is
recommended that the records of children who will be transitioning to the local school district should be
transferred from the Preschool Early Intervensiomtpribgrlocal school district at the time of the
transition meeting or before, if a records release is signed. If a transition meeting is not held, the record
should be transferred upon the child being registered with the local school district.

0 Thisncludes those children who are identified as eligible young children betwand-ebruary 1
the end Eessiorprior to the start of a school year

TheTransition Meeting
e The Preschool Early Intervention program must convene transition mealiof§ertkaryefor all
children who are Kindergarten eligible or Age of Beginner (first grade) eligible.
o If the family has already decided their child is staying in preschool special education for one mor
year, it may be deemed that a meeting is rsairpeces
o If the family is uncertain or has decided their child will move on to a school aged program, a
transition meeting must be held and a school district representative must be in attendance.
e The Preschool Early Intervention program must provids thighpdreappropriatent to Register
form (Kindergarten eligible or Age of Beginner eligible). These forms are available online:
http://www.pattan.net/regsforesehoolformsandformats.aspx?pageNumber=1

86


http://www.portal.state.pa.us/portal/server.pt/community/purdon%27s_statutes/7503/early_intervention_transition__preschool_programs_to_school-aged_programs/507334
http://www.portal.state.pa.us/portal/server.pt/community/purdon%27s_statutes/7503/early_intervention_transition__preschool_programs_to_school-aged_programs/507334
http://www.pattan.net/files/Forms/English/EI/TMN111209.pdf
http://www.pattan.net/regsforms/preschoolformsandformats.aspx?pageNumber=1

REEVALUATIOMNSdI

0 The parents must indicate dntidvet to Registerm whether or not they intend to register their
child in the school district for the next school year.
o Other options must be explained by the Preschool Early Intervention program staff person.
T h e s c h aesponsibilitiést thre itrangitibnsprocess for the next school year commence with the

receipt

o f Inténkto Regisfeemf indeéd the pagenteimtend to register their child with

the school district.
o School districts may conduet@alaation to determine school age eligibility and develop a new
IEP if appropriate, in accordance with timelines mandated in 22 Par @dde Chap
0 School district needs to condu&valigation for any child eligible in early intervention as
Developmentally Delayed.
0 School districts and the parent may agree to waive a-ss@lirgtibrethat is allowed under
34 DFR Sec. 300.303 (oy(®)ay agree to implement the existing evaluation and/or IEP.

EPOGS

During the transition meeting, if the parents intend to register their child with thihedotidelistri@ptions
Your Chi | doé sabdvehust seireviewetth th¢ maentsdy tbecsehgobdestdct.

for

The following options should be considered by the sclamol paatitts

Agr ee

to adopt and i mpl ement t hchooldshicidsugdtlee cur r e

NOREP indicating this recommendation
Agree to adopt the preschool special educatitim i&fsionTheSchooDistricand parents would
discuss the revisions an&theoDistricivould then issue the revised IEP and NOREP indicating this
recommendan.
Decide thaa reevaluation is necesginte: Developmental Delay is a disability category under
Preschool Special Education chapter 14 regulatid@ Endigability category under Sélgeol
regulation$n such a case, the school diskits he reevaluate the child to determine eligibility for
schoohge services.
o0 SD may conduct a reevaluation consisting of a review of existing data and information prior to th:
development of an IEP.

A

A

The district is not required to issBenméssiolv ReevaluateConsent Forto

obtain parental consent prior to a reevaluation limited to a review of existing data.

If the team is meeting to review existing evaluationnddétitjahdo Participate in the

IEP Team Meeting or Other Meetiog can be used, noting that the meeting is to

review data as part of a reevaluation. This review of existing data should commence
within a reasonable amount of time after receipt of the Intent to Register.
TheReevaluation Repaitt summarize tti@ta reviewed during reevaluation, the

decision about whether additional evaluation data are needed, and a determination abou
the childdéds continued eligibility for s

0 The team may, through the review of existing evalyegitanrdate that additional data are
needed.

A

A

Theschool distriill issue the Permission to Reevialbatsent Form to obtain

parental consent to collect the additional data.

Within 60 days of the da&school distrigtceives parental consentr{cloiding

summer days) to collect additional data; the parent will receive a copy of the Reevaluatiol
Report. The Reevaluation Report will summarize the data reviewed during reevaluation,
the decision about whether additional evaluation data are meakied, and
determination about the childés conti nu:t

An |IEP meeting will be held within 30 calendar dRgevéliegtion Reparid a neliEPand
NORERvill be issued.

87



e An IEP will be implemented no lateBtbamobl days after its completion in order to ensure that the
special education programs of young children with disabilities are not interrupted when they transition fr
Preschool Special Education programs tagelpyobrams.

If parents disagreéwihe IEPs offered by their school districts and initiate a due process hearing or both parties
agree to mediation, the children who will transition into kindergarten or school age programs must continue to re
the services described in their preschbbEPs (ensuring Astatus quoo) pend
options of mediations or due process hetmngzer, these services are typically provided at the school district.

There is another key timeline that is required by thergzthool dist
e Within a reasonable period of time from the receipt ofltliersigm&kgisterm, but no later than
April 15the school district will notify the parent in writing and initiate one of the options as noted above.

All children currentlyildiigfor special education in Preschool Special Education and registered with the school
districtemain eligibiler special education in their school districts unless the school district or Preschool Early
Intervention Program completes a reevaluation that determines the child is no longer eligible for special educati
no longer eligible for special edusatwices, school district or Preschool Early Intervention programs must issue

a NOREP.
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AppendixA

Education Acronyms

AAC Augmentative/Alternative Communication
ABA Applied Behavior Analysis

ADA Americang/ith Disabilities Act

ADD Attention Deficit Disorder

ADHD  Attention Deficit Hyperactivity Disorder
AIM Accessible Instructional Materials

ALD Assistive Listening Device

APS Approved Private School

ASD Autism Spectrum Disorder

ASL American Sidgrmnguage

AT Assistive Technology

AVTS  Area Vocational Technical School

AYP Adequate Yearly Progress

BEC Basic Education Circular

BIP Behavior Intervention Plan

BSE Bureau of Special Education

CAO Chief Administrative Officer

CART Computer Aid&altime Translation
CASSP Child & Adolescent Service System Program
CAVP  Corrective Action Verification Plan

CBA CurriculusBased Assessment

CERC Corrections Education Records Center
CFR Code of Federal Regulations

CLD Cultural and LinguiBtieersity

COP Communities of Practice

CTE Career and Technical Education

CTC Career and Technical Education Center
DIBELS Dynamic Indicators of Basic Early Literacy Skills
DPW  Department of Public Welfare

ED Emotional Disturbance

El Earlyintervention

90



EIPA Educational Interpreter Performance Assessment
EITA Early Intervention Technical Assistance

ELL English Language Learners

EPSDT Early Periodic Screening, Diagnosis, and Treatment
ER Evaluation Report

ESEA Elementary and Seconéalycation Act

ESL English as a Second Language

ESY Extended School Year

FAPE Free Appropriate Public Education

FBA Functional Behavioral Assessment

FERPA Family Educational Rights and Privacy Act

IAES Interim Alternative Educational Setting

ICC Interagency Coordinating Council

IDEA Individuals With Disabilities Education Act
IEE Independent Education Evaluation

IEP Individualized Education Program

IFSP Individualized Family Service Plan

LEA Local Educational Agency

LEP Limited Englistroficiency

LICC Local Interagency Coordinating Council

LRE Least Restrictive Environment

LTCC Local Transition Coordinating Council

LTF Local Task Force

MA Medical Assistance

MAWA Mutually Agreed Upon Written Arrangement
MOU MemorandumUifderstanding

MR/DD Mental Retardation/Developmental Delay
NCLB No Child Left Behind

NISL National Institute for School Leadership
NOREP Notice of Recommended Educational Placement
O &M Orientation & Mobility

OCD Obsessive Compulsive Disorder

OCDEL Office of Child Development and Early Learning

OCR Obsessive Compulsive Disorder
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ODD
ODHH
ODR
OHI
Ol
OSEP
oT
OVR
PASA
PaTTAN
PDD
PDDBNOS
PDE
PSSA
PSSAV
PT
PVAAS
RAST
RR
Rt
SAS
SaS
SBBH
SDI
SEA
SEAP
SICC
SLD
SLP
STL
SWPBS
TBI
TDD
TSS

Oppositional Defiant Disorder

Office for the Deaf and hard of Hearing

Office for Dispute Resolution

Other Health Impairment

Orthopedic Impairment

Office of Special Education Programs
Occupational Therapy

Office of Vocational Rehabilitation
Pennsylvania Alternate System of Assessment
Pennsylvania Training and Technical Assistance Network
Pervasive Developmebisbrder

Pervasive Developmental Diddodédtherwise Specified
Pennsylvania Department of Education
Pennsylvania System of School Assessment
Pennsylvania System of School Assebtddiad
Physical Therapy

Pennsylvania Value Added Assessment System
Regional Assessment and Support Team
Reevaluation Report

Response to Instruction and Intervention
Standards Aligned System

Supplementary Aids and Services

School Based Behavidedlth

Specially Designed Instruction

State Educational Agency

Special Education Advisory Panel

State Interagency Coordinating Council
Specific Learning Disability

Speech/Language Pathologist

ShodTerm Loan

Schoolwide Positive Behavior Supports
Traumatic Brain Injury

Telecommunication Device for the Deaf

Therapeutic Staff Support
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ubL
VI

Universal Design for Learning

Visual Impairment
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Appendi8

Additional Information for Parents

The Bureau of Special Education publighedrtbg@vania Parent Guide to Special Education for School Age Children,
which provides an overview of the special education progess.pafisit.fer the Guide and other useful information, or
call 80@1413215.

To get more information about parent rights or how to resolve disputes between parents and the schooltdistrict, including h
reqguest a hearing, c¢ongdCarsultlLibchae®X®B804.eau of Speci al Educa:

Parents can also contact the following organizations to learn more about their rights, receive training, or receive advocacy
services

8008792301

(Advocacy & Resources for Citizens With Cognitive, Intellectual, and Developmental Disabilities)

8006927258 www.thearcpa.org
8006927443 (TolFree Voice) www.drnpa.org
2152386970 www.elepa.org
8004465607 x6830 http://parent.pattan.net/statetaskforce
8004413215 (King of Prussia) www.pattan.net

8003607282 (Harrisburg)
8004465607 (Pittsburgh)

Eastern and South Central Pennsylvania:

7176000100 (V/TTY) 8005225827 (VITTY) 8004415028 (Spanish in PA) www.parentednet.org

Central and Western Pennsylvania:

4122814404 (Voice) 8669501040(Helpline) www.pealcenter.org

Philadelphia, Pennsylvania

2154256203 (Voice) 2154255112 (Helpline) www.huneinc.org

Northwestern Pennsylvania:

8145633470 (Voice) 8884471431 (Voice in PA) www.mentorparent.org
8008551155 (TTY)
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AppendixC

Functional Behavioral Assessment Checklist *

*An FBA is required for suspension of more than 10 consecutive days or more than 15
cumulative school days or when expulsion is being considered. (An additional
Manifestation Determination is  required if expulsion is considered).

An FBA for the above needs to include:

I Student name

| Date(s) of FBA data collection

I Staff conducting FBA

I Behavior resulting in this FBA

I Date of Manifestation Determination meeting (i
I

Behavi ol heragwiemc yhas occurred only one ti me
I behavior has occurred on multiple

—

The behavior has resulted i n:

I Consecutive suspension of 10 days
in a school year

(need chediox) Manifestation Determination

I Recommendation for an involuntary

I Recommendation for expulsion

Conduct ed:

I Type of FBA

I I'nformal (Review of records, p
I n
0

I

I ndirect/ Si mpl eine(ofinuerg, kriefi st , i
bservation/scatter plot)
C o mBICdata, gtridctured, direct observations)
Hypothesis ofsstitadncti on of this behavior
Anal ysis of why t hgtaewlilys t he probable function
F B A ifibdacwrenit pieglictdrs or triggers for behavimcansethuences Htedent achieves by

—( —( —

behavior (antecedent and consequence analysis)

I Estimate with rationale of need for behavior s
I extreme

serious

moder at e

n e etdnitiom,garlyastage intervention

monitoring of behavior needed onl y;
no formal behavior plan is deemed necessary at this time.

(o — — —

FBA has identified factors in the school envirot
prevent the behavior from reoccurring are identified for inclusion in a behavior plan.

Addi ti onal services are recommended to address

Adapted from the work of the P&sitivtenment, Network of Train
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I goals & objectives to be developed in | EP

| -dchooservices for inclusion in IEP

I servi c dode disoussedigBimextmng s

I other service or communication provision
I FBA has identified environments where a behav
I Results of FBA have been communicated to the |
| The | EP t etdabelmacs plath s N@Trtanbe deeetbped ds a result of this assessment, a
formal behaviompgort plan will be developedhfgm behavior continuescalates

| Date of | EP has been identif iwdldedevelopachi ch behav

Adapted from the work of the Positive Environment, Network ¢
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AppendixD

STAFF IDENTIFICATION (SI) FORM FOR
DOCUMENTATION OF PHYSICAL INTERVENTION

STUDENNAME: DATE OF BIRTH

INCIDENT DATE TIME:

REPORTED BYame and Title):

DCIU PROG®M & LOCATION

HOME DISTRICT

NAME AND TITLES OF STAFF INMOYPXRESNT:

NAME: TITLE:
NAME: TITLE:
NAME: TITLE:

NAME AND TITLES OF IMPLEMENTING STAFF:

NAME: TITLE:
NAME: TITLE:
NAME: TITLE:

NAME AND TITLES OF INJURED STAFF:

NAME: TITLE:
NAME: TITLE:
NAME: TITLE:
{1 t9wxL{ hwQ{ b'! a9 DATE RECEIVED

{1t9wsL{hwQ{ {LDb! ¢ woY VYUY YULLYLLYLLUYYLLYLLYLLYYLYYUYY

1216/08

Required District Form
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DOCUMENTATION OF BHYAL INTERVENTION (BDR&port to Home/Host School District

I.  Name of School Entity:
a. Name of Program

[JLearning Support [_]Life Skis Support [_] Enptional Support [_]Deaf and Hearing Impaired Support
[IBlind anaVvisuallyimpaired Supporf_]Speech and Language Support

[IPhysical Support_]Autistic Support[_] Multiple Disabilities Support [_JAlternative Ed

[Jother
STUDENNAME: PA Secure ID#:
Use of Restraints Listed diEP [_]Yes[ [No GRADE: INCIDENT DATE

Disability: [_]Mental Retardation [_]Deafness [ |Hearing Impirment [_]Speech Impairment [] Language Impairment
[Jvision Impairment [_]Blindness [_]Serious Emotional Disturbande]Orthopedic Impairment [_JAutism
[Traumatic Brain Injury[_]Specific Learning Disability_|Other Health Impairment

DOB: AGE; GENDER[_]Male [_JFemale RACE{ JWhite, nonHispanic[_]Black, norHispanic
[Hispanic[_]Asian/Pacific Islandef_|Native Ameican  [_]Multi-Racial

SCHOOL BUILDINGROGRAM LOCATION

HOMEDISTRICand/ or HOSDISTRICT:

INCIDENT TIME: REPORTED BY:
POSITION

TITLE OBTAFF INVOLVED/PRESENT:

Resolved at Level Il ] Yes [ ] No
Resolved at Level IV ] Yes [_] No
Please check the Devereux Techniques used (below). Thesedaireategorized as physical restraints.

[ lUpper arm escort (voluntary escartstudent goes along willingly)

Deflection Techniques: Grab Releases:

[]Pivot and Parry []Onehanded wrist grab release
[]Pivot and Parry with orushing individual []Twohanded wrist grab release
[]Pivot and Parry with punches [IClothing grab release

[_]Pivot and Parry with kicks [ ]Bite releases

[JPivot and Parry with thrown objects
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Hair-Pull ControllingTechniques:

[ JRear haipull controlling techniques
[_]Front haiepull controlling techniques
[ Hairpull releasefinger peel)
Implementing Staff (title):

1.

2.

5.

6.

Personal Emergency Interventions:
Involuntary Escorts: Assist Techniques:
[ ]Safety escort []Safety assist

[_]JTwo-person secured escort  [_|Bear hug control
[ JTwo-arm control assist

Physical Intervention Start Time

Choke Releases:

[_|Front choke release
[ JRear choke release
[ JForearm choke release

Personal Restraints:

[]Standing restraint
[]Chair restraint

[ ]Assist to the floor
[_]Supine restraint

[ ]Seated floorestraint

(Exam ple: 9:22)

Physicalntervention: Stop Time

(Exam ple: 9:24)

Duration of Physical Intervention

(Example: 5 min.)

Physical Location of Intervdion:

{0dzZRSY (1 Q& I LIJISI NI yOSKOSKI @A2NI F FGSNI AVIiSNBSYiiAz2y RA&O2

b dzNE S Q & StudSritNRJNIhe examined by the Nurse after any Persal Emergency Intervention has

occurred.
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Student Injury: [_INo []Yes Name: Staff Injury: [_INo []Yes Title:

Description: Injured staff will be checked by nurse and proper forms completed

bdzZNESQa {A3IVI GdNBY

Time: Date:

Parent Notified by

Time: Date:

Staff Name/Signature

Supervisof2 Signature:

1st Review Date;

2nd ReviewDate:

I1l. Notifications and Meetings

Date of IEP team meeting held [_]yes[ JNo IEP meeting held

within 10 school
days of restraint
Date

[]Yes[_INo Parent signed IEP

100

meeting waiver
Date

AT IEP team meeting,
considered and
discussed:
[ |FBA
[ JReevaluation
[ JNew or[_JRevised
Behavior Suppo Plan
[ ]Placement change



Appendixe

NOTIFICATION OF TEACHER RESPONSIBILITY
FOR ACCOMMODATIONS OR MODIFICATIONS

Student: Grade:
IEP Case Manag: Date of Notice
Teacher

The aids, benefits and services, specified below, are to afford this edigilié Gppoetinity to obtaine

same result, to gain the same benefit, or to reach the same level of achievement in the least restrictive environr
appropriate to the st udentafesotmqiedts producdthessanee ai ds,
result, or level of achiemenfor both students with disabilities and students without diRefalitiese:

Section 504 of the Rehabilitation Act of 1973)

| In your class, this student can be expected to: |

I Complete all course requirements, with no spacifmmmodations.
The course grade should be based on the same standards as other students in this class. Disability (if ¢
is not felt to require curriculum adaptations of any kind to permit access, participation and benefit from y
course.
Completall course requirements, with specific accommodations that do not fundamentally alter or
lower the standard or expectations of the course/standard/tests.
The purpose of these accommodations is to provide access, participation and benefiférom your course
this otherwise qualified student. The course grade should be based on the same standard of achieveme
as other students in this class as long as all accommodations are implemented as required in both the
instructional and assessment phases ofitikisstué s cl assroom performance.
demonstrating an achieved standard are permissible if they do not fundamentally alter or lower the
standard. These methods should facilitate the student demonstrating content mastery without the
impedinm@s due to disability (if any) or learning style differences, e.g., a student with a writing disability
might demonstrate mastery of a course on world history by dictating his/her responses to an essay ques
designed to measure mastery of speciffiionce

—

Accommodations for this studehatyou are required to implement mcI(Aiﬁched is a copy C

2 Quantity of worto complete or items to learn to rsieeicard or level of competence

3 Time allotted o r : Y learning, Y task completion, Yte

3 Level of supporgdditional assistance from peers or adults, seating, task prompting, interaction style,
environmental structure, behavior support plans

3 Input-- Methods of instruction delivery or assessment/testing procedure differences

3 Outputi How the student demonstrates mastery, completes tasks

3 Participation Increased active involvement in instruction process

—_—

Complete some course requir@tsevnith specific modifications that although fundamentally

altering or lowering the standard or expectations of the course/standaatitiesascess for this

student to participate in the general@usetting of your classrddrere is an indivatlaed purpose

for this student participating in your class. The rationale for modifications delineated below is contained
the studentodés pl an. The course grade should b
individual planningnteaFor assistance, contact the case manager.

Modifications for this student which fundamentally alter or lower standards or course exp:
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specifically described in the attached plan may include those listed below. You are requil

implement thee modificationfAt t ached i s a copy of the s

provide specific, detailed accommodatjons
3 Altering course difficultyutilizing same or similar materials in your class, and same involvement in
class activitiesffdient expectations for task completion and content mastery are delineated in the
studentds pl an
3 Different goals/objectives or benchmar&ihough same or similar materials may be utilized, and
involvement in the class activities is expectenlirs¢heliferent goals and expected outcomes for
various |l earning or assessment activities are
3 Substitute curriculumdifferent materials unrelated to those utilized by peers will be selected and
taught, with support from specified individuals. Partial participation in class activities and completion of
alternative functional activities and/or tasks is expedtedtomee st udent 6s individ
objectives. There is an individualized purpose for this student participating in your class.

-~

j‘Sign and return portion below to: by:

| have received notification of my responsibility to provide accommodationmaddications in my
class forStudent:

lundersa nd t hi dEPSQ4asd rmamagdr,s , is available for further
explanation or support. | understand that | am required to implement these adaptations. If | feel they are not
meeting student needs or | wish to change them, | will contact theacager to schedule an IEP meeting

to do so.

| understand:

¢ Accommodationare changes in course content, standards, test presentation, location, timing, scheduling
expectations, student responses, environmental structuring and /or othehgitobidesedess for
a student with a disability to participate in a course/standar@t@fQihicindamentally alter or
lower the standard or expectations of the course/standardtesefore, grading procedures are the
same for all students.

+ Modficationsare changes in course content, standards, test presentation, location, timing, scheduling,
expectations, student responses, environmental structuring and /or other attributes which provide acces
a student with a disability to participateurse/standard/test, wbigliundamentally alter or lower
the standard or expectations of the course/standardritestefore, this student will be graded
according to methods specified in his/her individual plan.

Signed; Date:
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Appendix
ESY WORKSHEET

COMPLETE ANNUALLY AT IEP TEAM MEETING PREBRUARY 28 OR TARGET GROUPS:
AUSTIM, MENTAL RETARDATION, EMOTIONAL DISTURBANCE, MULTIPLE DISABILITIES, DEGENERATNI
IMPAIRMENTS WITH MENTAL INVOLVEMENT.

{(dzRSy (i Q& bl YSY

Date Worksheet Completed:
Part I. ELIGIBILITY CRITERIA:
5ANBOGAZ2YAY ¢tKAa ¢2NJ] akKSSi A& | 3FdzARS G2 0SS dzaSR

making process for Extended School Year eligibility.

I Yes I No 1. Is the studentlemonstrating progress on current IgBals as
measured by progress reports, measurable observation or results
from assessments?

A. 52 (KS draddzRepart tafifprogress reportindicate
progress? (Check grade book, report cards, interview other
staff)

Yes No

B. Do results ofestssuch as criteriomeferenced tests,
curriculumbased assessments, ecological life skills assessments,
or other equivalent measures (e.g., portfolio assessment, end of
unit tests, etc.) indicat@rogress? (Check report cards,
cumulative folders, and other staff)

Yes No

Comments/Notes
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I Yes I No 2. Has student demonstrated progress towards goals on the last two
consecutive IEPs?

A. 52 (KS drdddsRePort tafiprogresseportsindicate
progress? (Check grade book, report cards, interview other
staff)

Yes No

B. Do results ofestssuch as criteriofieferenced tests,
curriculumbased assessments, ecological life skills assessments,
or other equivalent measures (e.g., portfolio assessment, end of
unit tests, etc.) indicate progress? (Check report cards,
cumulative folders, and othestaff)

Yes No
I Yes I No C. Information from previous IEPs not available to
answer the question
Comments/Notes
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